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Special Education Procedural Compliance Self-assessment 
 

Purpose 
 
The Wisconsin Department of Public Instruction (WDPI) is responsible for developing and 
implementing methods to ensure public agencies comply with requirements of the Individuals 
with Disabilities Education Act (IDEA) 2004 and Subchapter V, Chapter 115, Wis. Stats. The 
WDPI has worked in collaboration with the National Center for Special Education Accountability 
Monitoring and the Continuous Improvement and Focused Monitoring System (CIFMS) 
stakeholder group to establish a system of general supervision, which includes compliance 
monitoring of public agencies, complaint investigation, dispute resolution through mediation and 
due process hearings, Local Performance Plans, and focused monitoring in priority areas 
related to student outcomes.  
 
The duties of the WDPI include developing and implementing effective methods to identify 
noncompliance and to ensure noncompliance is corrected as soon as possible, but no later than 
one year after identification. As part of this effort, the WDPI reviews special education policies, 
procedures, and forms and conducts cyclical compliance monitoring of public agencies’ 
implementation of special education requirements. The purpose of this document is to describe 
the procedures WDPI follows to implement cyclical procedural compliance monitoring of public 
agencies.  
 

Overview of Special Education Compliance Monitoring 
 
 The WDPI monitors approximately 440 public agencies. 
 The WDPI ensures all public agencies establish policies, procedures, and individualized 

education program (IEP) team forms that comply with special education requirements. 
 Local Performance Plans are reviewed for compliance with special education requirements.  
 All public agencies are monitored for implementation of selected special education 

requirements at least once during the six-year IDEA State Performance Plan cycle through a 
self-assessment. 

 Annually, WDPI conducts activities to verify the accuracy of self-assessments. 
 Public agencies are required to correct noncompliance as soon as possible, but no later 

than one year after identification. 
 Annually, the WDPI conducts activities to verify noncompliance has been corrected. 
 The WDPI publishes a report summarizing the findings of monitoring activities annually.  
 Monitoring efforts are evaluated annually. 

 

Policies and Procedures and IEP Team Forms 
 
The WDPI ensures all public agencies adopt policies and procedures and IEP team forms that 
comply with IDEA 2004 and state law. Model public agency special education policies and 
procedures and model IEP team forms are disseminated by the WDPI. Each public agency 
informs the WDPI whether it has adopted the WDPI model policies and procedures and IEP 
team forms, or whether it has developed its own policies and procedures and IEP team forms. If 
a public agency has adopted the WDPI policies and procedures or IEP team forms, it submits 
an assurance it has adopted them.  If the public agency has developed its own policies and 
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procedures or IEP team forms, it submits them for WDPI review. The WDPI reviews them for 
compliance and requires the public agency to revise within 60 days of identification any policies, 
procedures, or IEP team forms not in compliance.   
 
Whenever an LEA revises its policies and procedures or IEP team forms, the LEA submits the 
revision to the WDPI for review prior to implementing the new policy, procedure or IEP team 
form. The WDPI reviews the revision for compliance, and if it does not comply with special 
education requirements, the LEA is required to revise it prior to implementation. The WDPI 
works with special education software vendors to ensure their IEP team forms comply with IDEA 
2004 and state special education law.     
 

Implementation Monitoring: The Procedural Compliance Self-
assessment 
 
One method of monitoring implementation of special education requirements is a public agency 
self-assessment using samples of students’ individualized education program records, 
interviews, and other sources. The self-assessment content includes selected requirements of 
IDEA 2004 and state law, which are closely related to improving student outcomes.  The 
requirements included in the self-assessment are related to Wisconsin’s Continuous 
Improvement and Focused Monitoring System (CIFMS) priorities and IDEA State Performance 
Plan indicators. They were selected with guidance provided by the Office of Special Education 
Programs, U.S. Department of Education, and the National Center for Special Education 
Accountability Monitoring. WDPI also collects data for Wisconsin State Performance Plan 
indicators 11 and 13 through the procedural compliance self-assessment. The requirements 
and indicators are listed in Appendix A. Charter schools are required to meet IDEA 
requirements and report data for State Performance Plan indicators, but are not required to 
meet additional requirements of State special education law. Procedural compliance self-
assessment requirements that do not apply to students attending charter schools are noted in 
Appendix A. 
 
The requirements in the procedural compliance self-assessment fall into six topical areas: 
parent participation, evaluation, IEP team, IEP content, discipline, and private schools. The 
WDPI may modify the content of a public agency’s self-assessment to include other potential 
compliance issues identified by the WDPI special education team. Sources of information 
include: state IDEA complaints; previous compliance monitoring or CIFMS reports; due process 
hearings; the public agency’s Local Performance Plan; agency policies submitted for WDPI 
review; and state-wide issues identified by the Office of Special Education Programs, U.S. 
Department of Education. 
 

Selecting Public Agencies for Self-assessment 
 
The WDPI monitors approximately 440 local educational agencies, including independent 
charter schools, the Wisconsin Department of Health and Family Services, and the Wisconsin 
Department of Corrections. In addition, WDPI monitors the Wisconsin Educational Services 
Program for the Deaf and Hard of Hearing and the Wisconsin Center for the Blind and Visually 
Impaired. These public agencies will be monitored during the current IDEA State Performance 
Plan cycle, ending with the 2010-2011 school year. Wisconsin’s public agencies have been 
divided into five cohorts of approximately 88 agencies each. One cohort is monitored each year 
beginning with the 2006-2007 school year. Each cohort is developed to be representative of the 
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state for pupil enrollment, areas of disability, gender, ethnicity and race. Public agencies with 
average daily membership of 50,000 or more participate in compliance monitoring activities 
each year. Public agencies scheduled for focused monitoring visits perform procedural 
compliance self-assessments prior to the focused monitoring visits. The results are available to 
WDPI focused monitoring teams. The procedural compliance self-assessment schedule 
appears in Appendix B. The schedule may be modified to permit priority scheduling of a public 
agency based on concerns identified by the WDPI special education team.  
 

Preparing for the Self-assessment  
 
In the spring of each year, public agencies are notified they are required to participate in the 
procedural compliance self-assessment during the next school year. The WDPI strongly 
recommends a public agency establish a procedural compliance self-assessment ad hoc 
committee composed of parents and school staff.  Parent members of the ad hoc committee 
may be selected from existing advisory groups. Prior to conducting the self-assessment, the ad 
hoc committee should plan how the self-assessment will be conducted. WDPI recommends a 
team of public agency staff conduct the self-assessment. The team may include agency staff 
from the task force. Parents do not participate in reviewing student records and other 
confidential student information. It is recommended that public agency staff participate in WDPI 
training prior to conducting the procedural compliance self-assessment. The training covers 
developing samples, understanding directions and standards for assessing each requirement, 
developing a corrective action plan to address noncompliance, and reporting self-assessment 
results and corrective actions to WDPI.   
 

Conducting the Self-assessment 

Sampling 
 
The procedural compliance self-assessment uses sampling techniques in part to develop a data 
set. Several random samples are used in the self-assessment:  evaluations; IEPs; secondary 
transition; and discipline. The directions for creating each sample are in Appendix C. Sampling 
is used as a cost-effective method of assessing a public agency’s performance without 
reviewing information on every child. The information gathered is used to generalize from the 
sample to all children with disabilities served by the public agency. To increase precision, some 
samples have been “stratified” to ensure certain subgroups are adequately represented in the 
sample. For example, samples of IEPs and IEP team evaluations are stratified to ensure 
elementary, middle, and high school students are represented. A table for determining sample 
size is in Appendix D.  
 

Evaluating Compliance 
 
Current school year IEPs, IEP team evaluations, public agency records, and interviews are used 
to conduct the self-assessment. Record review checklists have been developed by the WDPI for 
use with pupil records of students in the samples. The checklists contain requirements relevant 
for each sample. For example, there is a checklist of evaluation requirements for use with the 
sample of IEP team evaluations; a checklist of requirements relating to the development of IEPs 
for use with the IEP sample; and another checklist of secondary transition requirements for use 
with a sample of secondary students’ records.  Some requirements involve interviews of school 
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staff or parents of students in the sample. Interview protocols are provided for these 
requirements. Interview protocols and checklists appear in Appendix E. The WDPI has 
established evaluation standards and directions for each requirement in the self-assessment. 
The standards and directions are applied by the public agency staff in completing the self-
assessment. These appear in Appendix F.  
 

Reporting and Reviewing Self-assessment Results    
 
The WDPI strongly recommends the public agency review the self-assessment results and 
proposed corrective actions with the public agency’s procedural self-assessment ad hoc 
committee prior to reporting the results to WDPI. Public agencies report their results to the 
WDPI in December. At the time the public agency reports the self-assessment results, the 
public agency is notified of any areas of noncompliance. The public agency must correct any 
noncompliance as soon as possible, and no later than one year from the date of filing the self-
assessment report with WDPI.  
 
Each year the WDPI reviews all public agency self-assessment reports. The WDPI reviews 
information about the public agency’s ad hoc procedural compliance self-assessment 
committee, the number of cases in each sample used in the self-assessment, the number of 
compliance errors for each requirement, and the extent, if any, that the public agency’s self-
assessment process varied from prescribed procedures. The WDPI has developed an internet-
based system for public agencies to report self-assessment results. The directions for reporting 
are found in Appendix G. Procedural compliance self-assessment results from independent 
charter schools are reported by WDPI to the charter schools’ authorizing entities.  
 
As soon as possible, the public agency corrects all compliance errors for individual students in 
the self-assessment samples.  The steps required to correct the noncompliance are prescribed 
by WDPI. Based upon the errors identified in the samples, the public agency takes required 
appropriate additional steps to ensure future compliance, such as communicating with staff who 
made the errors and reviewing their future work product. The public agency reports the 
correction of errors identified in the samples within 60 days of filing its self-assessment report 
with the WDPI. The WDPI verifies correction of compliance errors for individual students in the 
samples and the actions to ensure future compliance as part of its self-assessment verification 
activities.   
 

Corrective Action Plans 
 
When the public agency’s procedural compliance self-assessment indicates an error rate 
greater than 20% for one or more requirements, the public agency develops intensive agency-
wide corrective actions to correct the identified public agency noncompliance and to ensure 
future compliance. All public agency noncompliance must be corrected as soon as possible, 
and no later than one year after the public agency files its self-assessment report with the 
WDPI.  
 
A public agency is required to submit to the WDPI a corrective action plan addressing the 
noncompliance together with its self-assessment report. The WDPI strongly recommends self-
assessment results and proposed corrective actions be reviewed with the agency’s ad hoc self-
assessment committee prior to submitting a corrective action plan to WDPI. The public agency’s 
corrective action plan must include adequate internal controls to ensure correction of 
noncompliance and to ensure future compliance. Internal controls include a process for 
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identifying compliance errors in individual cases and ensuring corrective action is taken in each 
case where a compliance error is identified. The corrective action plan also includes other 
required activities to bring about compliance and to ensure future compliance. Examples include 
revising policies, procedures, or forms; training staff; increasing supervision; changing staff 
assignments; or adding staff and other resources. 
 
Proposed corrective action plans are submitted to WDPI with a public agency’s self-assessment 
results. The WDPI reviews corrective action plans to ensure the proposed correction strategies 
are reasonably calculated to correct the identified noncompliance in a timely manner and 
ensure future compliance. The WDPI staff provides technical assistance to the public agency to 
make any needed revisions. The public agency implements the corrective action plan after the 
WDPI approves it.  
 

Verifying the Self-assessments 
 
Annually, the WDPI selects public agencies to verify the accuracy of their procedural 
compliance self-assessments. The WDPI uses a number of factors to determine which public 
agency self-assessments to verify, including the number of requirements found in 
noncompliance and whether the public agency has established an ad hoc self-assessment 
committee that includes parents. Any public agency advanced on the monitoring schedule 
because of concerns identified by the WDPI special education team is included in verification 
activities. Any public agency scheduled for a focused monitoring visit is included in verification 
activities. Also WDPI randomly selects for verification the self-assessments of some public 
agencies. WDPI may collect additional data onsite if warranted. 
 
When conducting the verification, WDPI staff tests the accuracy of data obtained from public 
agency record reviews, interviews, and other documents. WDPI staff examines student records 
from each self-assessment sample. WDPI staff determines whether the public agency staff 
accurately determined compliance. For requirements assessed through interviews, WDPI staff 
interviews public agency staff who conducted interviews to determine if they obtained sufficient 
information to make a reliable conclusion and correctly applied the compliance standard for the 
requirement.  
 
If the WDPI determines some requirements are not accurately assessed, the public agency staff 
is instructed in the proper assessment of the requirements and required to demonstrate correct 
assessment of the requirement. The public agency then reassesses all records in the samples 
for the requirements found not accurately assessed. After completing the reassessment, the 
public agency files a revised self-assessment report with the WDPI.  The revised self-
assessment results for an independent charter school are reported by WDPI to the charter 
school’s authorizing entity.  A revised corrective action plan is reported to the WDPI with the 
reassessment results, if the results of the reassessment warrant revision of the plan. The 
reassessment report and the revised corrective action plan are reviewed by WDPI staff.    
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WDPI verifies all public agencies in the cohort have corrected any identified noncompliance 
within one year of identification. The verification process is conducted as soon as possible and 
prior to the one year period, so that WDPI may provide additional technical assistance to ensure 
the public agency’s noncompliance is corrected within one year of identification. The WDPI 
determines whether noncompliance is corrected by examining pupil records and other 
documents and conducting interviews. WDPI staff randomly selects students and examines 
their records. For requirements assessed through interviews, WDPI staff conducts interviews 
with agency staff and parents to determine whether noncompliance is corrected. WDPI may 
collect data onsite when warranted. 
 
If, as a result of its verification activities, the WDPI determines the noncompliance is corrected, 
the WDPI notifies the public agency it is in compliance. If the WDPI determines noncompliance 
is not corrected, the WDPI will work with the public agency to correct the noncompliance as 
soon as possible. If the agency does not correct the noncompliance within one year of 
identification, or on a schedule set out in a compliance agreement, sanctions are applied. If the 
public agency is a charter school, the school’s status is reported by WDPI to the school’s 
authorizing entity.  
 
 
G:\FM Workgroups\Procedural SelfAssessment\SA Manual-text.doc 
2/7/2007 
 



 
 
 
 
 
 
 
 
 
 

Appendix A:  
Self-Assessment Content 

 and  
Related SPP Indicators 



Self-Assessment Content and 
Related State Performance Plan Indicators 

 
 Compliance Statement Indicators Citations 
E-1 The referral for an initial evaluation is in writing and 

includes the reasons why the person believes the child is 
a child with a disability.* 

9, 10 115.777(2)(a) 

E-2 The child’s parents were contacted and afforded an 
opportunity to participate in the review of existing 
evaluation data.  

8 300.305(a) 
300.321(a)(1) 
 

 
 
 
E-3 
 
 
E-4 
 
 
E-5 

A review of existing evaluation data on the child to 
identify what additional data, if any, were needed to 
complete the evaluation or reevaluation included: 
a. not less than 1 regular education teacher of such 

child (if the child is, or may be, participating in the 
regular education environment); and 

b. not less than 1 special education teacher, or where 
appropriate, not less than 1 special education 
provider of such child; and 

c. a local educational agency representative. 

3 300.305(a) 
300.321(a)(2-4) 

E-6 The child’s parent attended the meeting to determine 
whether the child is or continues to be a child with a 
disability or participated by other means. 

8, 9, 10 115.78(2)(a) 
300.322 
300.501(b) 

E-7 At the IEP team meeting to determine whether the child is 
a child with a disability, the IEP team reviewed 
evaluations and information provided by the child’s 
parents. 

9, 10 300.305(a)(1) 

E-8 At the IEP team meeting to determine whether the child is 
a child with a disability, the IEP team reviewed previous 
interventions and the effects of those interventions.* 

9, 10 115.782(2)(b)1. 

T-1 If the purpose of an IEP team was to consider transition 
services, the child was invited. 

1, 2, 13, 
14 

300.321(b)(1) 

T-2 If the child did not attend an IEP meeting to consider 
his/her transition service needs, the LEA took other steps 
to ensure the child’s preferences and interests were 
considered. 

1, 2, 13, 
14 

300.321(b)(2) 

T-3 Beginning not later than age 16, the IEP includes 
coordinated, measurable annual IEP goals and transition 
services that will reasonably enable the student to meet 
the student’s post-secondary goals.  

1, 2, 13, 
14 

SPP Indicator 13 

I-1 The child’s parent attended the meeting(s) to develop or 
review the child’s IEP or participated by other means.  

8 115.78(2)(c) 
300.322 
300.501(b) 

I-2 The child’s parent attended the meeting to determine the 
child’s placement or participated by other means.  

8 115.78(2)(c) 
300.322 
300.501(b) & (c) 

1 

http://www.dpi.wi.gov/sped/spp.html


 Compliance Statement Indicators Citations 
 
 
 
I-3 
 
 
I-4 
 
 
I-5 

The LEA conducted an IEP team meeting to develop or 
review and revise the IEP that included the following 
participants: 
c. not less than 1 regular education teacher of such 

child (if the child is, or may be, participating in the 
regular education environment); and 

d. not less than 1 special education teacher, or where 
appropriate, not less than 1 special education 
provider of such child; and 

c. a local educational agency representative. 

3, 8 300.321(a) 

I-6 The child’s placement is determined at least annually. 5, 6 300.324(b)(1) 

I-7 The IEP team must, in the case of a child whose behavior 
impedes the child’s learning or that of others, consider 
the use of positive behavioral interventions and supports 
and other strategies to address that behavior. 

4 300.324(a)(2)(i) 

I-8 The IEP contains an explanation of the extent, if any, to 
which the child will not participate in the general 
curriculum or for preschool children in appropriate 
activities. 

1, 2, 3 300.320(a)(1)(ii) 
300.320(a)(5) 

I-9 The IEP contains a statement of the child’s present levels 
of academic achievement and functional performance. 

3 300.320(a)(1) 

I-10 The IEP includes how the child’s disability affects the 
child’s involvement and progress in the general 
curriculum or for a preschool child in appropriate 
activities. 

3 300.320(a)(1)(i) 

I-11 The child's IEP includes a statement of measurable 
annual goals for the child, including academic and 
functional goals.  

3 300.320(a)(2) 

I-12 The IEP includes a statement of how the child’s progress 
toward achieving the annual goals will be measured. 

3 300.320(a)(3)(i) 

I-13 The IEP describes the extent, if any, to which the child 
will not participate with non-disabled children in the 
regular education environment. 

1,2, 5, 6, 
9, 10 

300.320(a)(5) 

I-14 The statement of special education in the IEP includes 
anticipated frequency including the amount.  

3 300.320(a)(4) & (7) 

I-15 The statement of supplementary aids and services, if 
any, includes anticipated frequency including the amount. 

3 300.320(a)(4) & (7) 

I-16 The statement of program modifications or supports for 
school personnel, if any, includes anticipated frequency 
including the amount.  

3 300.320(a)(4) & (7) 

I-17 Following the development or revision of the 
individualized education program and prior to its 
implementation, the child’s parent(s) were provided a 
notice. 

8 300.503(a) 

I-18 The child received the services required by the IEP. 1, 2, 3, 4, 
13 

300.101(a) 

I-19 The child’s parents were informed of their child’s 
progress toward meeting the annual goals, consistent 
with the child’s IEP.   

8 300.320(a)(3)(ii) 

Self-assessment Content and Related SPP Indicators 2
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 Compliance Statement Indicators Citations 
I-20 The IEP includes a statement of any individual 

appropriate accommodations that are necessary to 
measure the achievement and functional performance of 
the child on state and district-wide assessments. 

3 300.320(a)(6)(i) 

I-21 The IEP team determined whether the child will 
participate in state and district-wide regular assessments 
or in an alternate assessment. 

3 300.320(a)(6)(ii) 

D-1 After the tenth cumulative day of removal in the same 
school year, the child received educational services 
during subsequent periods of removal.  

4 300.530(d)(4) & (5) 

N-1 After consulting with representatives of private schools, 
the LEA obtained a written affirmation signed by private 
school representatives.* 

11 300.315 

N-2 The Public agency at least annually informs parents and 
individuals required to make referrals about the LEA’s 
referral and evaluation procedures*  
 

8, 11 115.777(3)(d) 

N-3 The Public agency gives notice to fully inform parents of 
the requirements relating to the confidentiality of 
personally-identifiable information before any major child 
find activity. 

8, 11 300.612 

N-4 The LEA conducted an initial evaluation within 60 days of 
receiving parental consent for the evaluation.   
 

11 300.301(c)(1)(i) 

 
*Not required for charter schools authorized under s.118.40, Stats. 

Self-assessment Content and Related SPP Indicators 3
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Appendix B: 
Public Agency Procedural Compliance  

Self-Assessment Schedule 



LEA # LEA NAME CESA YEAR

8110 21st Century Preparatory Sch 01 2006-07

0007 Abbotsford 10 2008-09

8112 Acad of Learning & Leadershi 01 2007-08

0014 Adams-Friendship 05 2010-11

0063 Albany 02 2009-10

0070 Algoma 07 2009-10

0084 Alma                  04 2008-09

0091 Alma Center 04 2007-08

0105 Almond-Bancroft 05 2007-08

0112 Altoona 10 2010-11

0119 Amery 11 2006-07

0140 Antigo 09 2008-09

0147 Appleton 06 2010-11

0154 Arcadia 04 2009-10

0161 Argyle 03 2010-11

2450 Arrowhead UHS 01 2006-07

0170 Ashland 12 2006-07

0182 Ashwaubenon           07 2010-11

0196 Athens 09 2009-10

0203 Auburndale 05 2010-11

0217 Augusta 10 2008-09

0231 Baldwin-Woodville 11 2007-08

0245 Bangor 04 2010-11

0280 Baraboo 05 2009-10

0287 Barneveld 03 2009-10

0308 Barron 11 2006-07

0315 Bayfield 12 2009-10

0336 Beaver Dam 06 2006-07

4263 Beecher-Dunbar-Pem 08 2010-11

0350 Belleville 02 2007-08

0364 Belmont 03 2010-11

0413 Beloit 02 2010-11

0422 Beloit Turner 02 2007-08

0427 Benton 03 2009-10

0434 Berlin 06 2006-07

6013 Big Foot UHS 02 2010-11

0441 Birchwood 11 2009-10

2240 Black Hawk 03 2010-11

0476 Black River Falls 04 2009-10



0485 Blair-Taylor 04 2007-08

0497 Bloomer 10 2007-08

0602 Bonduel               08 2008-09

0609 Boscobel 03 2009-10

0616 Boulder Junction J1 09 2010-11

0623 Bowler 08 2006-07

0637 Boyceville Community 11 2008-09

0657 Brighton 02 2007-08

0658 Brillion              07 2008-09

0665 Bristol #1 02 2006-07

0700 Brodhead 02 2009-10

0721 Brown Deer 01 2009-10

0735 Bruce 10 2009-10

0777 Burlington 02 2006-07

0840 Butternut             12 2008-09

0870 Cadott 10 2010-11

0882 Cambria-Friesland 05 2008-09

0896 Cambridge 02 2007-08

0903 Cameron 11 2007-08

0910 Campbellsport 06 2010-11

8114 Capitol West Academy 01 2009-10

0980 Cashton 04 2007-08

0994 Cassville 03 2006-07

1029 Cedar Grove-Belgium 07 2008-09

1015 Cedarburg 01 2010-11

8105 Central City Cyberschool 01 2009-10

5054 Central/Westosha UHS  02 2008-09

1078 Chetek 11 2007-08

1085 Chilton 07 2007-08

1092 Chippewa Falls 10 2006-07

1120 Clayton 11 2008-09

1127 Clear Lake 11 2010-11

1134 Clinton 02 2009-10

1141 Clintonville 08 2008-09

1155 Cochrane-Fountain City 04 2006-07

1162 Colby 10 2009-10

1169 Coleman 08 2010-11

1176 Colfax 11 2007-08

1183 Columbus 05 2010-11



1204 Cornell 10 2007-08

1218 Crandon 08 2006-07

1232 Crivitz 08 2008-09

1246 Cuba City 03 2006-07

1253 Cudahy 01 2009-10

1260 Cumberland 11 2009-10

4970 D C Everest Area      09 2008-09

1295 Darlington 03 2009-10

1309 Deerfield 02 2009-10

1316 DeForest 02 2010-11

1380 Delavan 02 2006-07

1407 Denmark 07 2010-11

1414 DePere 07 2009-10

1421 DeSoto 04 2009-10

7100 DHFS 2009-10

8109 DLH Academy 01 2010-11

7000 DOC 2010-11

2744 Dodgeland 06 2007-08

1428 Dodgeville 03 2010-11

1449 Dover #1 02 2007-08

8101 Downtown Montessori 01 2006-07

1491 Drummond 12 2009-10

1499 Durand 11 2006-07

1540 East Troy 02 2007-08

1554 Eau Claire Area       10 2008-09

1561 Edgar 09 2007-08

1568 Edgerton 02 2010-11

1582 Elcho 09 2008-09

1600 Eleva-Strum 10 2010-11

1645 Elk Mound 11 2010-11

1631 Elkhart Lake 07 2006-07

1638 Elkhorn 02 2010-11

1659 Ellsworth Community   11 2008-09

0714 Elmbrook 01 2010-11

1666 Elmwood               11 2008-09

1687 Erin 06 2009-10

1694 Evansville 02 2010-11

1729 Fall Creek 10 2010-11

1736 Fall River 05 2010-11



1813 Fennimore 03 2009-10

5757 Flambeau 10 2010-11

1855 Florence              08 2008-09

1862 Fond du Lac 06 2007-08

1870 Fontana J8            02 2008-09

1883 Fort Atkinson 02 2009-10

1890 Fox Point J2          01 2008-09

1900 Franklin 01 2009-10

1939 Frederic 11 2007-08

1953 Freedom Area          06 2008-09

4843 Friess Lake 06 2007-08

2009 Galesville-Ettrick-Tremp 04 2006-07

2044 Geneva J4 02 2006-07

2051 Genoa City J2 02 2009-10

2058 Germantown 01 2006-07

2114 Gibraltar Area        07 2008-09

2128 Gillett 08 2006-07

2135 Gilman 10 2006-07

2142 Gilmanton 10 2007-08

2184 Glendale-River Hills 01 2007-08

2198 Glenwood City 11 2007-08

2205 Glidden 12 2007-08

2212 Goodman-Armstrong 08 2008-09

2217 Grafton 01 2010-11

2226 Granton 10 2009-10

2233 Grantsburg 11 2006-07

2289 Green Bay 07 2009-10

2310 Green Lake 06 2006-07

2296 Greendale             01 2008-09

2303 Greenfield            01 2010-11

2394 Greenwood 10 2008-09

2420 Hamilton 01 2006-07

2443 Hartford J1           06 2008-09

2436 Hartford UHS 06 2007-08

2460 Hartland-Lakeside J3 01 2009-10

2478 Hayward 12 2006-07

2523 Herman #22 06 2009-10

2527 Highland 03 2010-11

2534 Hilbert 07 2010-11



2541 Hillsboro 04 2006-07

2562 Holmen                04 2008-09

2576 Horicon 06 2008-09

2583 Hortonville 06 2009-10

2605 Howards Grove 07 2006-07

2604 Howard-Suamico 07 2008-09

2611 Hudson 11 2008-09

2618 Hurley 12 2006-07

2625 Hustisford 06 2010-11

2632 Independence 04 2009-10

2639 Iola-Scandinavia 05 2009-10

2646 Iowa-Grant 03 2010-11

2660 Ithaca 03 2008-09

2695 Janesville 02 2006-07

2702 Jefferson 02 2007-08

2730 Johnson Creek 02 2006-07

2737 Juda 02 2009-10

2758 Kaukauna 06 2010-11

2793 Kenosha 01 2007-08

1376 Kettle Moraine 01 2010-11

2800 Kewaskum              06 2008-09

2814 Kewaunee 07 2010-11

5960 Kickapoo Area 03 2008-09

2828 Kiel 07 2010-11

2835 Kimberly 06 2008-09

2842 Kohler 07 2007-08

2849 La Crosse 04 2007-08

2863 La Farge 04 2008-09

1848 Lac du Flambeau #1 09 2010-11

2856 Ladysmith-Hawkins 10 2009-10

3862 Lake Country 01 2010-11

2885 Lake Geneva J1 02 2008-09

2884 Lake Geneva-Genoa City 02 2008-09

2891 Lake Holcombe 10 2006-07

2898 Lake Mills 02 2006-07

3647 Lakeland UHS 09 2009-10

2912 Lancaster 03 2007-08

2940 Laona 08 2008-09

2961 Lena 08 2010-11



c

3087 Linn J4 02 2010-11

3094 Linn J6 02 2007-08

3129 Little Chute 06 2007-08

3150 Lodi 05 2009-10

3171 Lomira 06 2006-07

3206 Loyal 10 2008-09

3213 Luck 11 2008-09

3220 Luxemburg-Casco       07 2008-09

8117 Maasai Institute 01 2006-07

3269 Madison 02 2008-09

3276 Manawa 06 2010-11

3290 Manitowoc 07 2007-08

3297 Maple 12 2006-07

1897 Maple Dale-Indian Hill 01 2010-11

3304 Marathon City 09 2007-08

3311 Marinette 08 2006-07

3318 Marion 08 2007-08

3325 Markesan 06 2007-08

3332 Marshall 02 2007-08

3339 Marshfield            05 2008-09

3360 Mauston 05 2006-07

3367 Mayville              06 2008-09

3381 McFarland 02 2009-10

3409 Medford 10 2007-08

3427 Mellen 12 2009-10

3428 Melrose-Mindoro 04 2010-11

3430 Menasha 06 2008-09

3434 Menominee Indian 08 2007-08

3437 Menomonee Falls 01 2007-08

3444 Menomonie 11 2007-08

3479 Mequon-Thiensville 01 2009-10

3484 Mercer 12 2006-07

3500 Merrill Area          09 2008-09

3528 Merton Community 01 2008-09

3549 Middleton-Cross Plains 02 2009-10

3612 Milton 02 2008-09

8106 Milwaukee Academy of Scien 01 2007-08

8103 Milwaukee College Prep Sch 01 2008-09

3633 Mineral Point 03 2008-09



3640 Minocqua J1 09 2009-10

3661 Mishicot 07 2007-08

3668 Mondovi 10 2009-10

3675 Monona Grove          02 2010-11

3682 Monroe 02 2010-11

3689 Montello 05 2006-07

3696 Monticello 02 2006-07

3787 Mosinee 09 2010-11

3794 Mount Horeb 02 2009-10

3822 Mukwonago 01 2008-09

3857 Muskego-Norway 01 2007-08

3871 Necedah 05 2006-07

3892 Neenah 06 2007-08

3899 Neillsville 10 2007-08

3906 Nekoosa 05 2009-10

3913 Neosho J3 06 2010-11

3920 New Auburn 10 2006-07

3925 New Berlin 01 2010-11

3934 New Glarus 02 2006-07

3941 New Holstein 07 2010-11

3948 New Lisbon 05 2009-10

3955 New London 06 2007-08

3962 New Richmond 11 2007-08

3969 Niagara 08 2009-10

2177 Nicolet UHS 01 2010-11

3976 Norris 01 2007-08

4690 North Cape 02 2006-07

2016 North Crawford 03 2007-08

3983 North Fond du Lac 06 2006-07

3514 North Lake 01 2008-09

1945 Northern Ozaukee 01 2006-07

1526 Northland Pines 09 2006-07

3654 Northwood 12 2006-07

3990 Norwalk-Ontario-Wilton 04 2010-11

4011 Norway J7 02 2006-07

4018 Oak Creek-Franklin 01 2009-10

4025 Oakfield 06 2009-10

4060 Oconomowoc 01 2008-09

4067 Oconto 08 2010-11



4074 Oconto Falls          08 2008-09

4088 Omro 06 2006-07

4095 Onalaska              04 2010-11

4137 Oostburg 07 2007-08

4144 Oregon 02 2009-10

4165 Osceola 11 2006-07

4179 Oshkosh 06 2008-09

4186 Osseo-Fairchild 10 2009-10

4207 Owen-Withee 10 2008-09

4221 Palmyra-Eagle 02 2008-09

4228 Pardeeville 05 2009-10

4235 Paris J1 02 2008-09

4242 Park Falls            12 2008-09

4151 Parkview 02 2006-07

0490 Pecatonica 03 2010-11

4270 Pepin 11 2007-08

4305 Peshtigo 08 2006-07

4312 Pewaukee 01 2008-09

4330 Phelps 09 2010-11

4347 Phillips 12 2010-11

4368 Pittsville 05 2009-10

4389 Platteville 03 2007-08

4459 Plum City 11 2007-08

4473 Plymouth              07 2008-09

4508 Port Edwards 05 2006-07

4515 Port Washington 01 2010-11

4501 Portage 05 2010-11

4529 Potosi 03 2009-10

4536 Poynette 05 2010-11

4543 Prairie du Chien 03 2008-09

4557 Prairie Farm          11 2008-09

4571 Prentice 09 2008-09

4578 Prescott 11 2010-11

4606 Princeton 05 2007-08

4613 Pulaski 07 2006-07

4620 Racine 01 2006-07

4627 Randall J1 02 2009-10

4634 Randolph 05 2009-10

4641 Random Lake 07 2006-07



4686 Raymond #14 02 2010-11

4753 Reedsburg 05 2008-09

4760 Reedsville 07 2007-08

4781 Rhinelander 09 2010-11

4795 Rib Lake 09 2006-07

4802 Rice Lake 11 2006-07

4820 Richfield J1 06 2009-10

4851 Richland 03 2006-07

3122 Richmond 01 2006-07

4865 Rio Community 05 2008-09

4872 Ripon 06 2007-08

4893 River Falls 11 2007-08

4904 River Ridge 03 2006-07

5523 River Valley 03 2009-10

3850 Riverdale 03 2009-10

4956 Rosendale-Brandon 06 2009-10

4963 Rosholt 05 2007-08

1673 Royall 04 2007-08

4998 Rubicon J6 06 2010-11

5019 Saint  Croix Falls 11 2009-10

2422 Saint Croix Central 11 2009-10

5026 Saint Francis 01 2006-07

5068 Salem 02 2010-11

5100 Sauk Prairie          05 2008-09

8107 Sch for Early Dvlpt & Achieve 01 2009-10

5124 Seneca 03 2007-08

5130 Sevastopol 07 2006-07

5138 Seymour 07 2007-08

5258 Sharon J11 02 2010-11

5264 Shawano-Gresham 08 2006-07

5271 Sheboygan 07 2006-07

5278 Sheboygan Falls 07 2007-08

5306 Shell Lake 11 2010-11

5348 Shiocton 06 2008-09

5355 Shorewood 01 2009-10

5362 Shullsburg 03 2007-08

5369 Silver Lake J1 02 2008-09

5376 Siren 11 2006-07

5390 Slinger 06 2006-07



5397 Solon Springs 12 2008-09

5432 Somerset 11 2008-09

5439 South Milwaukee 01 2010-11

4522 South Shore 12 2007-08

5457 Southern Door 07 2010-11

2485 Southwestern WI 03 2007-08

5460 Sparta 04 2007-08

5467 Spencer 10 2006-07

5474 Spooner 11 2007-08

5586 Spring Valley 11 2009-10

5593 Stanley-Boyd 10 2009-10

5607 Stevens Point 05 2010-11

5614 Stockbridge 07 2007-08

3542 Stone Bank            01 2008-09

5621 Stoughton 02 2010-11

5628 Stratford 09 2009-10

5642 Sturgeon Bay          07 2008-09

5656 Sun Prairie 02 2007-08

5663 Superior 12 2008-09

5670 Suring 08 2010-11

3510 Swallow 01 2006-07

8115 Tenor High School 01 2010-11

5726 Thorp 10 2008-09

5733 Three Lakes 09 2007-08

5740 Tigerton 08 2010-11

5747 Tomah 04 2010-11

5754 Tomahawk 09 2006-07

0126 Tomorrow River 05 2007-08

5780 Trevor-Wilmot Grade 02 2007-08

4375 Tri-County 05 2009-10

5810 Turtle Lake 11 2007-08

5817 Twin Lakes #4 02 2009-10

5824 Two Rivers 07 2010-11

5859 Union Grove J1 02 2010-11

5852 Union Grove UHS 02 2009-10

0238 Unity 11 2008-09

8108 Urban League Academy 01 2007-08

5866 Valders 07 2006-07

5901 Verona 02 2009-10



5985 Viroqua 04 2007-08

5992 Wabeno 08 2010-11

6022 Walworth J1 02 2007-08

6027 Washburn 12 2006-07

6069 Washington      07 2008-09

6104 Washington-Caldwell 02 2009-10

6113 Waterford J1 02 2006-07

6083 Waterford UHS 02 2007-08

6118 Waterloo 02 2006-07

6125 Watertown 02 2006-07

6174 Waukesha 01 2009-10

6181 Waunakee 02 2006-07

6195 Waupaca 05 2009-10

6216 Waupun 06 2010-11

6223 Wausau 09 2006-07

6230 Wausaukee 08 2008-09

6237 Wautoma Area          05 2008-09

6244 Wauwatosa             01 2009-10

6251 Wauzeka-Steuben 03 2006-07

6293 Webster 11 2009-10

6300 West Allis 01 2009-10

6307 West Bend 06 2007-08

6328 West DePere 07 2008-09

6370 West Salem 04 2007-08

6321 Westby 04 2009-10

6335 Westfield 05 2006-07

6354 Weston 03 2007-08

6384 Weyauwega-Fremont 06 2008-09

6410 Weyerhaeuser 10 2009-10

6412 Wheatland J1 02 2008-09

6440 White Lake 08 2006-07

6419 Whitefish Bay 01 2007-08

6426 Whitehall             04 2008-09

6461 Whitewater 02 2009-10

6470 Whitnall 01 2007-08

6475 Wild Rose 05 2010-11

6482 Williams Bay 02 2009-10

6545 Wilmot UHS 02 2006-07

6608 Winneconne 06 2008-09



d

6615 Winter 12 2008-09

6678 Wisconsin Dells 05 2007-08

0469 Wisconsin Heights 02 2010-11

6685 Wisconsin Rapids 05 2007-08

6692 Wittenberg-Birnamwood 08 2008-09

6713 Wonewoc-Union Center 04 2006-07

8113 Woodlands School 01 2007-08

6720 Woodruff J1 09 2008-09

6734 Wrightstown 07 2010-11

8111 YMCA Youth Leadership Aca 01 2009-10

6748 Yorkville J2 02 2009-10



 
 
 
 
 
 
 
 
 
 

Appendix C: 
Developing Self-Assessment Samples 



Sample 1- Evaluation 
Directions 

 
 
1. Create a list of elementary school students (including preschoolers) whose initial 

evaluations or reevaluations were initiated on or after July 1, 2005, and completed on 
or before June 30, 2006. “Completed” means the date the IEP team made a 
determination of eligibility or continuing eligibility.  Only include students found 
eligible for special education. Create another list of junior high/middle school 
students and another of high school students using the same criteria.  Assign the first 
student on each list the number one.  On each list, number the students 
consecutively.  

 
2. On the Evaluation Recording Form, enter the total number of elementary, junior 

high/middle school, and high school students evaluated, respectively, and enter a 
Grand Total.    

 
3.  Take the Grand Total and use the Table for Determining Sample Size to determine 

the number of students to include in Sample 1.  Using the “Population” column on the 
table, find the range within which the Grand Total falls and the corresponding sample 
size.  Record the sample size on the Evaluation Recording Form.  

 
4. Include a proportionate number of students from each level in the sample.  Enter the 

name of each student selected and the student’s level (“E” for elementary, “M” for 
middle school, and “H” for high school) on the Evaluation Recording Form. 

 
 To calculate the quota of elementary students needed in the sample, take the total 

number of elementary students and divide by the Grand Total.  Then multiply the 
resulting decimal by the total number of students needed for the sample.  Do the 
same calculation for each of the other levels.  

 
Example 

 
Number of Elementary (including preschool) Students 140 
Number of Middle School Students 70 
Number of High School Students 90
Grand Total 300 
 
Sample Size      27 
 
Quota of Elementary Students 
 

Number of Elementary Students     X   Sample Size 
 Grand Total  

 
 140      =    .467    X    27    =    12.609     Rounded to 13 
 300  
 

 
 
 



Quota of Middle School Students 
 

Number of Middle School Students    X    Number Required for Sample 
 Grand Total 
 
   70     =    .233    X    27    =    6.291   Rounded to 6 

300  
 
Quota of High School Students 
 

Number of High School Students    X    Number Required for Sample 
 Grand Total 
 
   90      =    .300    X    27    =    8.100   Rounded to 8 

300  
 

5. Generate a separate randomized sequence of numbers for each level (elementary, 
middle school, high school) using the generator at Random.Org 
http://www.random.org/sform.html.  When using the generator, enter 1 for “smallest 
value” and the total number of students at the level for the “largest value.” Click 
“generate sequence” to produce a random sequence of numbers.  Print the pages 
generated as they appear, including the URL and the date.  

 
6. Start at the top of the list of randomized numbers for the elementary level. From the 

elementary list of students, select the student assigned the number appearing at the 
top of the list of randomized numbers.  Select the student assigned the next number 
appearing on the randomized number list.  Continue until you have selected the 
required number of elementary students.  Enter each student’s name and level on 
the Evaluation Recording Form.   

 
7. From the junior high/middle student list, select students using the randomized list of 

numbers for the junior high/middle school.  Record each student’s name and level on 
the Evaluation Recording Form.  Repeat for the high school list using another 
randomized sequence of numbers.   

 
8. Maintain the student lists, the Evaluation Recording Form, and sequences of 

randomized numbers. 
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Sample 2 - IEP 
Directions 

 
1.   Create a list of elementary students who currently have IEPs. Do not include transfer 

students whose IEPs have been adopted from their previous local educational 
agencies. Enter their school assignments.  Include early childhood students. Assign 
the first student on the list the number one. Number the students on the list 
consecutively.  

 
2.  Create another list for junior high/middle school students and another list for high 

school students.  Assign the first student on each list the number one. Number the 
students on each the list consecutively.  

 
3. On the IEP Recording Form, enter the number of elementary, junior high/middle, and 

high school students, respectively, and enter a Grand Total.   
 
4.  Take the Grand Total and use the Sample Table to determine the number of 

students to include in Sample 2.  Using the “Population” column on the table, find the 
range within which the Grand Total falls and the corresponding sample size.  Record 
the sample size on the IEP Recording Form.  

 
5   Include a proportionate number of students from each level in the sample. Enter the 

name of each student selected and the student’s level (“E” for elementary, “M” for 
middle school, and “H” for high school) on the IEP Recording Form. To calculate the 
quota of elementary students needed in the sample, take the total number of 
elementary students and divide by the Grand Total. Then multiply the resulting 
decimal by the total number of students needed for the sample. Do the same 
calculation for each of the other levels. See Sample 1 – Evaluation for an example.  

 
6.  Generate a separate randomized sequence of numbers for each level (elementary, 

middle school, high school) using the generator at Random.Org  
http://www.random.org/sform.html.  When using the generator, enter 1 for “smallest 
value” and the total number of students at the level for the “largest value.” Click 
“generate sequence” to produce a random sequence of numbers. Print the pages 
generated as they appear, including the URL and the date. 

 
7.  Start at the top of the list of randomized numbers for the elementary level. From the 

elementary student list, select the student assigned the number appearing at the top 
of the list of randomized numbers. Select the student assigned the next number 
appearing on the randomized number list. Continue until you have selected the 
required number of elementary students.  Enter each student’s name and level on 
the IEP Recording Form.   

 
8.  From the junior high/middle student list, select students using the randomized list of 

numbers for the junior high/middle level. Record each student’s name and level on 
the IEP Recording Form.  Repeat for the high school list using another randomized 
sequence of numbers.   

 
9.  Maintain the student lists, the IEP Recording Form, and sequences of randomized 

numbers.         
 

http://www.random.org/sform.html


Sample 3 – Transition 
Directions 

 
 
1. Create a list of students who are 16 years old and older on the date the list is 

created.  Enter their school assignments.  Assign the first student on the list the 
number one. Number the students on the list consecutively.  

 
2.  On the Transition Recording Form, enter the number of students 16 years and older 

in “Total Students.”  
 
3.  Take the total number of students 16 and older and use the Table for Determining 

Sample Size to determine the number of students to include in Sample 3. Using the 
“Population” column on the table, find the range within which the total number of 
students falls and the corresponding sample size.  Record the sample size on the 
Transition Recording Form. 

 
4.  Generate a randomized sequence of numbers using the generator at Random.Org 

http://www.random.org/sform.html.  When using the generator, enter 1 for “smallest 
value” and the total number of students for the “largest value.” Click “generate 
sequence” to produce a random sequence of numbers. Print the pages generated as 
they appear, including the URL and the date. 

 
5.  Start at the top of the list of randomized numbers. Select the student assigned the 

number appearing at the top of the list. Select the student assigned the next number 
appearing on the randomized list. Continue until you have selected the required 
number of students.  Enter each student’s name on the Transition Recording Form.   

 
6. Maintain the student list, the Transition Recording Form, and sequence of 

randomized numbers.         
 
 
10/24/2006 
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Sample 4 - Discipline 
Directions 

 
1. Create a list of students removed* 11 or more cumulative days during the 2005-2006 

school year.  
 
2.  If there are ten of fewer students, do not proceed with developing a sample in steps 

2-7. Enter the names of all the students on the Discipline Recording Form. If there 
are 11 or more students on the list proceed to number 3. 

  
3. Assign the number one to the first student on the list. Number the students 

consecutively from the top.    
 
4. Enter the total number of students on the Discipline Recording Form under “Total 

Students.” 
 
5.  Take the total number of students from the list created in step 1. Use the Table for 

Determining Sample Size to determine the number of students to include in Sample 
4. Using the “Population” column on the table, find the range within which the total 
number of students falls and the corresponding sample size.  Record the sample 
size on the Discipline Recording Form. 

 
6.   Generate a randomized sequence of numbers using the generator at Random.Org 

http://www.random.org/sform.html.  When using the generator, enter 1 for “smallest 
value” and the total number of students for the “largest value.” Click “generate 
sequence” to produce a random sequence of numbers. Print the pages generated as 
they appear, including the URL and the date. 

 
7.  Start at the top of the list of randomized numbers. Select the student assigned the 

number appearing at the top of the list. Select the student assigned the next number 
appearing on the randomized list. Continue until you have selected the required 
number of students.  Enter each student’s name on the Discipline Recording Form.   

 
8. Maintain the student list, the Discipline Recording Form, and sequence of 

randomized numbers.         
 
 
*  Removals include out-of-school suspensions, certain in-school suspensions, certain bus suspensions, expulsions, 

and removals to interim alternative educational settings for weapons or drug offences or for inflicting serious bodily 
harm. Include an in-school suspension if during the suspension (1) the student’s IEP was not implemented; or (2) the 
student did not participate with nondisabled peers to the extent required by the IEP; or (3) the student did not have 
the opportunity to appropriately progress in the general curriculum.  Include a bus suspension if (1) the student’s IEP 
includes transportation; and (2) the student was not provided transportation; and (3) the student did not attend 
school. 
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Appendix D: 
Determining Self-Assessment Sample Sizes 

 



Table for Determining Sample Size 
 
 Population Sample Size  
 
 1-10 all 
 11-15 10 
 16-20 12 
 21-25 14 
 26-30 15 
 31-35 16 
 36-40 17 
 41-45 18 
 46-50 19 
 51-60 20 
 61-70 21 
 71-85 22 
 86-100 23 
 101-120 24 
 121-160 25 
 161-210 26 
 211-300 27 
 301-320 35 
 321-360 43 
 361-420 51 
 421-480 59 
 481-550 60 
 551-650 61 
 651-800 62 
 801-1000 63 
 1001-1300 64 
 1301-2000 65 
 2001-3000 66 
 3001 and above 67 
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                 random.org - random sequence generator

 

Web Interface to the 
True Random Numbers 

 
Mads Haahr, January 2002 

Fill out this form to generate randomized sequences.

Smallest value  (limit -1000,000,000).

Largest value  (limit 1000,000,000).

The length of the sequence (the largest minus the smallest value plus 1) 
can be no greater than 10,000.

  

The true random numbers are generated using atmospheric noise which for 
many purposes is better than the pseudo-random numbers typically 
generated by computer programs. If you want to know more, read the 
introduction to randomness and random numbers or go back to the random.
org main page. If you're curious as to who is using these random numbers 
(for more serious purposes) check out the uses and users page.

The numbers generated by this form do not contain duplicates (they're like 
lottery tickets drawn out of a hat). There is also an integer generator which 
generates the numbers independently of each other (like dice rolls) and 
where each number can occur more than once. If you're interested in 
random bytes (rather than sequences or integers in configurable intervals) 
check out the byte generator which lets you generate up to 16 kilobytes 
random bytes in one go.

[Go back to the random.org main page] 

http://www.random.org/
http://www.random.org/mads/
http://www.random.org/essay.html
http://www.random.org/
http://www.random.org/
http://www.random.org/users.html
http://www.random.org/nform.html
http://www.random.org/form.html
http://www.random.org/
HEISIAR
Text Box
http://www.random.org/sform.html

http://www.random.org/sform.html


 
 
 
 
 
 
 
 
 
 

Appendix E:  
Record Review Checklists, Recording Forms, and 

Interview Protocols 
 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
EVALUATION RECORD REVIEW CHECKLIST 
PI-SA-RRC-EVAL-001 (New. 10-06) 

 

INSTRUCTIONS: Complete one copy for each student record selected for the sample.  Retain at the 
district level.  For Local Use Only.  Provided for documentation purposes. Use by the LEA is optional.  
If used, may be requested if the LEA is selected for DPI verification. 

Student Name School Level  Check one 

  Elementary   Middle   High School 

Type of Evaluation  Check one 

  Initial Evaluation   Reevaluation 

Student Date of Birth  Mo./Day/Yr. Reviewer’s Name NOTE:  When reviewing a record of a student who is an adult, 
substitute “adult student” for “parent” in all checklist items. 
*Items not required for charter schools authorized under s. 
118.40, Wis. Stats. 

 RECORD REVIEW CHECKLIST  

 WHERE DOCUMENTED.  Examples from DPI 
2005-06 Sample Forms.  Identify source if 
documentation is found other than where noted. 

E-1  Yes  
 No   
 NA 

The referral for an initial evaluation is in writing and includes the reasons why the person 
believes the child is a child with a disability.* 
Comments: 

A-1 

E-2  Yes  
 No 

The child’s parents were contacted and afforded an opportunity to participate in the review of 
existing evaluation data. 
Comments: 

I-1 

  A review of existing evaluation data on the child to identify what additional data, if any, were 
needed to complete the evaluation or reevaluation included: 

 

E-3  Yes  
 No   
 NA 

a. not less than 1 regular education teacher of such child (if the child is, or may be, 
participating in the regular education environment); and 

Comments: 

I-1 

E-4  Yes  
 No 

b. not less than 1 special education teacher, or where appropriate, not less than 1 special 
education provider of such child; and 

Comments: 

I-1 

E-5  Yes  
 No 

c. a local educational agency representative. 
Comments: 

I-1 

E-6  Yes  
 No 

The child’s parent attended the meeting to determine whether the child is or continues to be a 
child with a disability or participated by other means. 
Comments:  

I-2 

E-7  Yes  
 No 

At the IEP team meeting to determine whether the child is a child with a disability, the IEP 
team reviewed evaluations and information provided by the child’s parents. 
Comments:  

I-3 

E-8  Yes  
 No 

At the IEP team meeting to determine whether the child is a child with a disability, the IEP 
team reviewed previous interventions and the effects of those interventions.* 
Comments:  

I-3 

 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
EVALUATION RECORDING FORM 
PI-SA-RRC-EVAL-002 (New. 10-06) 

 

INSTRUCTIONS:  .Enter information for each student record 
reviewed.  Use additional sheets as necessary.  Retain at the 
district level.  For Local Use Only.  Provided for documentation 
purposes.  Will be requested if the LEA is selected for DPI 
verification. 

 GENERAL INFORMATION  

LEA Name Required Sample Size 

Number of Students Evaluated or Reevaluated by Level 

Elementary (E) Middle (M) High School (H) Grand Total 

 RECORD REVIEW SUMMARY  

For Level, enter “E” for elementary, “M” for middle school, or “H” for 
high school. 

Record Review Checklist Items 

Enter “Y” if requirement is met.  Enter “N” if requirement is NOT met.  
Enter NA if the item is not applicable to the student.  E1 and E3 may 
not apply to all students.  *Items E-1 and E-8 are not required for 
charter schools authorized under s. 118.40, Wis. Stats.  No item may 
be left blank. 

LEVEL STUDENT NAME E-1* E-2 E-3 E-4 E-5 E-6 E-7 E-8* 

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
IEP RECORD REVIEW CHECKLIST 
PI-SA-RRC-IEP-001 (Rev. 11-06) 

 

INSTRUCTIONS: Complete one copy for each student record selected for the sample.  Retain at the 
district level.  For Local Use Only.  Provided for documentation purposes. Use by the LEA is optional.  
If used, will be requested if the LEA is selected for DPI verification. 

 GENERAL INFORMATION  

Student Name School Level  Check one 

  Elementary   Middle   High School 

 

Student Date of Birth  Mo./Day/Yr. Reviewer’s Name NOTE:  When reviewing a record of a student who is an adult, 
substitute “adult student” for “parent” in all checklist items. 

 RECORD REVIEW CHECKLIST  

 WHERE DOCUMENTED.  Examples 
from DPI 2005-06 Sample Forms.  
Identify source if documentation is 
found other than where noted. 

I-1  Yes  
 No   

The child’s parent attended the meeting(s) to develop or review the child’s IEP or participated by other means.  
Comment: 

I-2 

I-2  Yes  
 No   

The child’s parent attended the meeting to determine the child’s placement or participated by other means.  
Comment: 

I-2 

  The LEA conducted an IEP team meeting to develop or review and revise the IEP that included the following participants:  

I-3  Yes  
 No   
 NA 

a. not less than 1 regular education teacher of such child (if the child is, or may be, participating in the regular education 
environment); and 

I-2 

I-4  Yes  
 No   

b. not less than 1 special education teacher, or where appropriate, not less than 1 special education provider of such child; and I-2 

I-5  Yes  
 No   

c. a local educational agency representative. 
Comment: 

I-2 

I-6  Yes  
 No   
 NA 

The child’s placement is determined at least annually. 
Comment: 

I-16, I-17 

I-7  Yes  
 No   
 NA 

The IEP team must, in the case of a child whose behavior impedes the child’s learning or that of others, consider the use of positive 
behavioral interventions and supports and other strategies to address that behavior. 
Comment: 

I-9, I-10 

I-8  Yes  
 No   

The IEP contains an explanation of the extent, if any, to which the child will not participate in the general curriculum or for preschool 
children in appropriate activities. 
Comment: 

I-11 

I-9  Yes  
 No   

The IEP contains a statement of the child’s present levels of academic achievement and functional performance. 
Comment: 

I-11 
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 RECORD REVIEW CHECKLIST (cont.)  

 WHERE DOCUMENTED.  Examples 
from DPI 2005-06 Sample Forms.  
Identify source if documentation is 
found other than where noted 

I-10  Yes  
 No   

The IEP includes how the child’s disability affects the child’s involvement and progress in the general curriculum or for a preschool 
child in appropriate activities. 
Comment: 

I-11 

I-11  Yes  
 No   

The child's IEP includes a statement of measurable annual goals, including academic and functional goals. 
Comment:  

I-7 

I-12  Yes  
 No   

The IEP includes a statement of how the child’s progress toward achieving the annual goals will be measured. 
Comment: 

I-12 

I-13  Yes  
 No   

The IEP describes the extent, if any, to which the child will not participate with non-disabled children in the regular education 
environment. 
Comment: 

I-14 

I-14  Yes  
 No   

The statement of special education in the IEP includes anticipated frequency including the amount.  
Comment: 

I-14 

I-15  Yes  
 No   
 NA 

The statement of supplementary aids and services, if any, includes anticipated frequency including the amount.  
Comment: 

I-14 

I-16  Yes  
 No  
 NA 

The statement of program modifications or supports for school personnel, if any, includes anticipated frequency including the 
amount. 
Comment:  

I-14 

I-17  Yes  
 No   

Following the development or revision of the individualized education program and prior to its implementation, the child’s parent(s) 
were provided a notice. 
Comment: 

I-16, I-17 

I-18  Yes  
 No   

The child received the services required by the IEP. 
Comment: 

I-14, Interview protocol 

I-19  Yes  
 No   
 NA 

The child’s parents were informed of their child’s progress toward meeting the annual goals, consistent with the child’s IEP. 
Comment:   

Progress reports 

I-20  Yes  
 No   
 NA 

The IEP includes a statement of any individual appropriate accommodations that are necessary to measure the achievement and 
functional performance of the child on state and district-wide assessments. 
Comment: 

I-9-A 

I-21  Yes  
 No   
 NA 

The IEP team determined whether the child will participate in state and district-wide regular assessments or in an alternate 
assessment. 
Comment: 

I-9-A, I-9-B  

 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
IEP RECORDING FORM 
PI-SA-RRC-IEP-002 (New. 10-06) 

 

INSTRUCTIONS:  .Enter information for each student record 
reviewed.  Use additional sheets as necessary.  Retain at the 
district level.  For Local Use Only.  Provided for documentation 
purposes.  Will be requested if the LEA is selected for DPI 
verification. 

 

 GENERAL INFORMATION  

LEA Name Required Sample Size 

Total Number of Students with IEPs 

Elementary (E) Middle (M) High School (H) Grand Total 

 RECORD REVIEW SUMMARY  

For Level, enter “E” for elementary, “M” for middle 
school, or “H” for high school. 

Record Review Checklist Items 
Enter “Y” if requirement is met.  Enter “N” if requirement is NOT met.  Enter NA if 
the item is not applicable to the student.  I-3, I-6, I-7, I-15, I-16, I-20 and I-21 may not 
apply to all students.  No item may be left blank.  Checklist items I-11 through I-21 
are continued on page 2. 

LEVEL STUDENT NAME I-1 I-2 I-3 I-4 I-5 I-6 I-7 I-8 I-9 I-10 

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            
 



Page 2 PI-SA-RRC-IEP-002 

The students listed here should be 
carried over from page 1.   

 

Record Review Checklist Items 

Enter “Y” if requirement is met.  Enter “N” if requirement is NOT met.  Enter NA if the item is not 
applicable to the student.  I-3, I-6, I-7, I-15, I-16, I-20 and I-21 may not apply to all students.  No item may 
be left blank.  Checklist items I-1 through I-10 are contained on page 1. 

STUDENT NAME I-11 I-12 I-13 I-14 I-15 I-16 I-17 I-18 I-19 I-20 I-21 

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
TRANSITION RECORD REVIEW CHECKLIST 
PI-SA-RRC-TRAN-001 (New. 10-06) 

 

INSTRUCTIONS: Complete one copy for each student record selected for the sample.  Retain at 
the district level.  For Local Use Only.  Provided for documentation purposes.  Use by the LEA is 
optional.  If used, may be requested if the LEA is selected for DPI verification. 

 GENERAL INFORMATION  

Student Name Student Date of Birth  Mo./Day/Yr. Reviewer’s Name 

 RECORD REVIEW CHECKLIST  

 WHERE DOCUMENTED.  Examples 
from DPI 2005-06 Sample Forms.  
Identify source if documentation is 
found other than where noted. 

T-1  Yes    No   If the purpose of an IEP team was to consider transition services, the child was invited. 
Comments: 

 

I-2, I-9 

T-2  Yes    No    NA If the child did not attend an IEP meeting to consider his/her transition service needs, 
the LEA took other steps to ensure the child’s preferences and interests were 
considered. 
Comments: 

 

I-2, I-9 

T-3*  Yes    No   Beginning not later than age 16, the IEP includes coordinated, measurable annual IEP 
goals and transition services that will reasonably enable the student to meet the 
student’s post-secondary goals.   Complete T-3a. – T-3f. following this question; 
answer “YES” to T-3 only if all answers in T-3a. –T-3f. are either “YES” or “NA”. 
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T-3a 

cont. 

 

 

 Yes    No 
 

Is there a measurable postsecondary goal(s) that covers education or training, 
employment, and, as needed, independent living? 

• Can the goal(s) be counted? 
• Will the goal(s) occur after the student graduates from school? 

 
If yes to both, check yes; if a postsecondary goal(s) is not stated, check no. 
• Find the transition component of the IEP. 
• Find the postsecondary goal(s) for this student. 
• If there are measurable postsecondary goals that address Education or Training after high 
school, Employment after high school, and (if applicable) Independent Living after high school, 
check Yes. 
• If there are postsecondary goals that address Education or Training after high school, 
Employment after high school, and (if applicable) Independent Living after high school, but are 
not measurable, check No. 
• If there is not a postsecondary goal that addresses Education or Training, check No. 
• If there is not a postsecondary goal that addresses Employment after high school, check No. 
• If there is one measurable postsecondary goal that addresses Education or Training, 
Employment, and (if applicable) Independent Living after high school, check Yes. 
• If there is one postsecondary goal that addresses Education or Training, Employment, and (if 
applicable) Independent Living after high school, but it is not measurable, check No. 
 

Comments: 

 

 

I-13 
 
 

T-3b 

 

 

 Yes    No Is (are) there annual IEP goal(s) that will reasonably enable the child to meet the 
postsecondary goal(s)? 
 
Find the annual goals in the IEP. 
• For each postsecondary goal, if there is an annual goal or short-term objective included in the 
IEP that will help the student make progress towards the stated postsecondary goal, check 
Yes. 
• For each postsecondary goal, if there is no annual goal or short-term objective included in the 
IEP that will help the student make progress towards the stated postsecondary goal, check No. 
 

Comments: 

 

 

I-13 
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T-3c 

cont. 

 

 Yes    No Are there transition services in the IEP that focus on improving the academic and 
functional achievement of the child to facilitate their movement from school to post-
school? 
 
Find where transition services/activities are listed on the IEP. 
• For each postsecondary goal, if there is (a) instruction, (b) related service(s), (c) community 
experience, (d) development of employment and other post-school adult living objective, (e) if 
appropriate, acquisition of daily living skill(s), or (f) if appropriate, provision of a functional 
vocational evaluation listed in association with meeting the postsecondary goal, check Yes. 
• For each postsecondary goal, if there is no (a) instruction, (b) related service, (c) community 
experience, (d) development of employment and other post-school adult living objective, (e) if 
appropriate, acquisition of a daily living skill, or (f) if appropriate, provision of a functional 
vocational evaluation listed in association with meeting the postsecondary goal, check No. 
 

Comments: 

 

I-12, I-13 
 
 

T-3d  Yes    No     NA  For transition services that are likely to be provided or paid for by other agencies  with 
parent (or child once the age of majority is reached) consent, is there  evidence that 
representatives of the agency(ies) were invited to the IEP meeting? 
 
Find where persons responsible and/or agencies are listed on the IEP. 
• Are there transition services listed on the IEP that are likely to be provided or paid for by an 
outside agency? If yes, continue with next guiding question. If no, check NA. 
• Is it too early to determine if this student will need outside agency involvement? If yes, circle 
NA. 
• Was parent consent or child consent (once student is the age of majority) to invite an outside 
agency(ies) is obtained? If yes, continue with next guiding question. If no, check NA. 
• If transition services are likely to be provided by an outside agency and if consent was 
obtained, is there evidence in the IEP or the student’s file that any of the following were invited 
to the IEP meeting to discuss transition: postsecondary education, vocational education, 
integrated employment (including supported employment), continuing and adult education, 
adult services, independent living, or community participation for this postsecondary goal? If 
yes, check Yes. If no, check No. 
 

Comments: 
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T-3e 

cont. 

 

 

 Yes    No Is there evidence that the measurable postsecondary goal(s) were based on age-
appropriate transition assessment(s)? 
 
Find where information relates to assessment and the transition component on the IEP (either 
in the IEP or the student’s file) 
• For each postsecondary goal, is there evidence that age-appropriate transition assessment 
provided information on the student’s needs, taking into account strengths, preferences, and 
interests regarding the postsecondary goal(s), check Yes. 
• For each postsecondary goal, if there is no evidence that age-appropriate transition 
assessment provided information on the student’s needs, taking into account strengths, 
preferences, and interests regarding the postsecondary goal(s), check No. 
 

Comments: 

 

I-13 
 
 
 
 

T-3f  Yes    No Do the transition services include courses of study that focus on improving the 
academic and functional achievement of the child to facilitate their movement from 
school to post-school? 
 
• Locate the course of study (instructional program of study) or list of courses of study in the 
student’s IEP 
• Does the course of study (or courses) listed align with the student’s identified postsecondary 
goal(s)? If yes, check Yes. If no, check No. 
 

Comments: 

 

I-13 

*NSTTAC Indicator 13 Checklist, September 13, 2006 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
TRANSITION RECORDING FORM 
PI-SA-RRC-TRAN-002 (New. 10-06) 

 

INSTRUCTIONS:  .Enter information for each student record 
reviewed.  Use additional sheets as necessary.  Retain at the 
district level.  For Local Use Only.  Provided for documentation 
purposes.  Will be requested if the LEA is selected for DPI 
verification. 

 GENERAL INFORMATION  

LEA Name Total Number of Students 16 and 
Older 

Required Sample Size 

 RECORD REVIEW SUMMARY  

 

Record Review Checklist Items 

Enter “Y” if requirement is met.  Enter “N” if requirement is NOT met.  
Enter NA if the item is not applicable to the student.  Only T2 may not 
apply to all students.  No item may be left blank. 

STUDENT NAME T-1 T-2 T-3 

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    
 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF ASSESSMENT 
DISCIPLINE RECORDING FORM 
PI-SA-RRC-DISC-002 (New. 10-06) 

 

INSTRUCTIONS:  .Enter information for each student record 
reviewed.  Use additional sheets as necessary.  Retain at the 
district level.  For Local Use Only.  Provided for documentation 
purposes.  Will be requested if the LEA is selected for DPI 
verification. 

 GENERAL INFORMATION  

LEA Name Total Number of Students 
Removed 11 or more cumulative 
days during the 2005-2006 school 
year 

Required Sample Size 

 RECORD REVIEW SUMMARY  

Record Review Checklist Item D-1:  After the tenth cumulative day of removal in the same school year, the child received educational 
services during subsequent periods of removal.  In the D-1 Columns, Check “Y” if requirement is met.  Check “N” if requirement is NOT met.   

STUDENT NAME D-1 STUDENT NAME D-1 

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

  Yes  
 No   

 



 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
NO SAMPLE RECORDING FORM 
PI-SA-RRC-NSRF-002 (Rev. 2-07) 

 

INSTRUCTIONS:  For Local Use Only.  Provided for 
documentation purposes.  Will be requested if the LEA is 
selected for DPI verification. 

 GENERAL INFORMATION  

LEA Name 

 CHECKLIST SUMMARY  

 Yes  
 No   

 NA 

1.  After consulting with representatives of private schools, the LEA obtained a written affirmation 
signed by private school representatives.  Select NA if there are no private schools within the school 
district boundaries.  This item is not required for independent charter schools authorized under s. 
118.40, Wis. Stats. 

 Yes  

 No   

2.  The public agency, at least annually, informs parents and individuals required to make referrals 
about the LEA’s referral and evaluation procedures.  This item is not required for independent charter 
schools authorized under s. 118.40, Wis. Stats. 

 Yes  

 No   

3.  The public agency gives notice to fully inform parents of the requirements relating to confidentiality 
of personally-identifiable information before any major child find activity. 

4.  The LEA conducted an initial evaluation within 60 days of receiving parental consent for the evaluation.  Report data 
only for initial evaluations.  Only include students for whom consent was received from July 1, 2005, through June 30, 
2006. 

A. The number of children for whom parental consent to evaluate was received.  

B. The number of children in item A. determined not eligible whose evaluations and eligibility 
determinations were completed within 60 days.  Include children for whom one of the 
exceptions to the 60-day timeline applies. 

 

C. The number of children in item A. determined eligible whose evaluations and eligibility 
determinations were completed within 60 days.  Include children for whom one of the 
exceptions to the 60-day timeline applies. 

 

D. The range of days beyond the 60-day timeline when eligibility was 
determined. 

From To 

E. The reasons eligibility determinations were not completed within 60 days.  It is not necessary to report each case 
and a reason.  List the reasons delays occurred. 

 



INSTRUCTIONS: Complete one copy for each student record selected 
for the sample.  Retain at the district level.  For Local Use Only.  
Provided for documentation purposes.  Will be requested if the LEA is 
selected for DPI verification of self-assessment process. 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
IEP IMPLEMENTATION INTERVIEW RECORDING FORM 
FOR DETERMINATION OF IEP IMPLEMENTATION (I-18) 

  PI-SA-I-18-Interview (New 10-06) 
 

DIRECTIONS:  Educational services must be provided to each child with a disability consistent with the child’s Individualized Education Program (IEP).
These services include special education, related services, supplementary aids and services, and program modifications and supports for school
personnel.  For each IEP in the IEP sample, interview parent(s)/guardian and relevant staff to determine whether required services are provided.
Relevant staff will usually be the child’s primary special education teacher or provider.  If the child is participating in the regular education environment, 
also interview at least one of the child’s regular education teachers.  The interviewer should use form I-14 (Sections I-IV)(Program Summary) of the 
student’s IEP and ask the parent or relevant staff whether the student is receiving the services specified in each of these sections. Please use copies of
this form for interviews of additional staff.  

 GENERAL INFORMATION  

Student Name Reviewer’s Name 

  REVIEWER’S STATEMENT 

I have considered all information provided through interviews and believe that this student’s IEP: 

 is implemented.  is not implemented.  

 PARENT/GUARDIAN INTERVIEW  

Parent Name  Three Contact Attempts Failed: 

 Date: Method of Contact: 

____________________________ _________________________________ Date of Interview  

 
____________________________ _________________________________ 

____________________________ _________________________________ 

Introduction to Parent:  DPI encourages you to provide the following information to the parent/guardian. 

The _________________School District is conducting a self-assessment around federal and state legal requirements related to special education.  
Your responses will be used by us to report to the Wisconsin Department of Public Instruction.  Thank you for agreeing to participate in this interview.  
Today we will be discussing your child’s current IEP.  Please share with us whether you think your child has received the services required by his/her 
IEP. 

1. Special education (specially designed instruction to meet the unique needs of the child). 
 Parent believes that staff is implementing this component consistent with the child’s IEP. 
 Parent believes that staff is NOT implementing this component consistent with the child’s IEP.  Explain why not implemented. 

 Parent does not know. 
2. Related services (transportation and such developmental, corrective, and other supportive services as are required to assist a child with a 

disability to benefit from special education) 
 Parent believes that staff is implementing this component consistent with the child’s IEP. 
 Parent believes that staff is NOT implementing this component consistent with the child’s IEP.  Explain why not implemented. 

 Parent does not know. 
 There are no related services in the student’s IEP. 

3. Supplementary aids and services (aids, services, and other supports that are provided in regular education classes, other education-related 
settings, and in extracurricular and nonacademic settings, to enable children with disabilities to be educated with nondisabled children to the 
maximum extent appropriate) 

 Parent believes that staff is implementing this component consistent with the child’s IEP. 
 Parent believes that staff is NOT implementing this component consistent with the child’s IEP.  Explain why not implemented. 

 Parent does not know. 
 There are no supplementary aids and services in the student’s IEP. 

4. Program modifications or supports for school personnel. 
 Parent believes that staff is implementing this component consistent with the child’s IEP. 
 Parent believes that staff is NOT implementing this component consistent with the child’s IEP.  Explain why not implemented. 

 Parent does not know. 
 There are no program modifications or supports in the student’s IEP.  
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 STAFF INTERVIEW  
Use a separate page for each staff person if you interview more than one staff person responsible for implementing the child’s IEP. 

Student Name Reviewer’s Name 

Name of Staff Person Interviewed Title/Responsibilities Date of Interview 
 
 

Please review the amount, type, frequency, and location of the services required by the IEP and determine whether they are provided.  Questions you 
may want to ask include: describe what services you provide or are you aware of any services not being provided.  
Introduction to Staff:   The ___________School District is conducting a self-assessment around federal and state legal requirements related to 
special education.  Your responses will be used by us to report to the Wisconsin Department of Public Instruction.  Thank you for agreeing to 
participate in this interview.  Today we will be discussing the IEP of __________.   

1. Special education (specially designed instruction to meet the unique needs of the child). 

 a.  Interviewee has responsibility for this component. 

  Interviewee does not have responsibility for this component. 

 b.  Interviewee believes that this component is implemented. 

  Interviewee believes that this component is NOT implemented.  Explain why not implemented. 

  Interviewee does not know. 

2. Related services (transportation and such developmental, corrective, and other supportive services as are required to assist a child with a 
disability to benefit from special education) 

 There are no related services in the student’s IEP. 

If there are related services in the IEP: 

a.  Interviewee has responsibility for this component. 

  Interviewee does not have responsibility for this component. 

b.  Interviewee believes that this component is implemented. 

  Interviewee believes that this component is NOT implemented.  Explain why not implemented. 

  Interviewee does not know. 

3. Supplementary aids and services (aids, services, and other supports that are provided in regular education classes, other education-related 
settings, and in extracurricular and nonacademic settings, to enable children with disabilities to be education with nondisabled children to the 
maximum extent appropriate) 

 There are no supplementary aids and services in the student’s IEP. 

If there are supplementary aids and services in the student’s IEP: 

a.  Interviewee has responsibility for this component. 

  Interviewee does not have responsibility for this component. 

b.  Interviewee believes that this component is implemented. 

  Interviewee believes that this component is NOT implemented.  Explain why not implemented. 

  Interviewee does not know. 

4. Program modifications or supports for school personnel. 

 There are no program modifications or supports in the student’s IEP. 

If there are program modifications or supports in the student’s IEP: 

a.  Interviewee has responsibility for this component. 

  Interviewee does not have responsibility for this component. 

b.  Interviewee believes that this component is implemented. 

  Interviewee believes that this component is NOT implemented.  Explain why not implemented. 

  Interviewee does not know. 
 



INSTRUCTIONS: Complete one copy for each student record selected 
for the sample.  Retain at the district level.  For Local Use Only.  
Provided for documentation purposes.  Will be requested if the LEA is 
selected for DPI verification of self-assessment process. 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF-ASSESSMENT 
IEP IMPLEMENTATION INTERVIEW RECORDING FORM 
FOR COMPLETING I-19 (whether parents were provided 
periodic reports of their child’s progress)   
PI-SA-I-19-Interview (New 10-06)  

DIRECTIONS:  Parents must be informed of their child’s progress on IEP annual goals in the manner and frequency required by the child’s IEP.
Examine the student’s IEP (form I-12, Annual Goals) to determine the manner and frequency by which progress must be reported.  Next, interview the 
parent(s) or guardian of the student and consider other documentation of progress reporting to determine whether this requirement has been met.  

 GENERAL INFORMATION  

Student Name Reviewer’s Name 

 PARENT/GUARDIAN INTERVIEW  

Parent Name  Three Contact Attempts Failed: 

 Date: Method of Contact: 

____________________________ _________________________________ Date of Interview 
____________________________ _________________________________ 

____________________________ _________________________________ 

Introduction to Parent:  DPI encourages you to provide the following information to the parent/guardian. 

The _________________School District is conducting a self assessment around federal and state legal requirements related to special education.  
Your responses will be used by us to report to the Wisconsin Department of Public Instruction.  Thank you for agreeing to participate in this interview. 
Please describe how and when you are informed of your child’s progress toward meeting the annual goals described in his or her individualized 
education program. 

  REVIEWER’S STATEMENT 

I have considered all information provided through the interview(s) and record reviews and believe that the child’s parent(s)/guardian: 

 was informed of the child’s progress toward meeting the annual goals, consistent with the manner and frequency described in the child’s IEP. 

 was not informed of the child’s progress toward meeting the annual goals, consistent with the manner and frequency described in the child’s IEP. 
 



 
 
 
 
 
 
 
 
 
 

Appendix F:  
Standards and Directions for Assessing Requirements  



Standards and Directions for Assessing Compliance Requirements 

Self Assessment Content 
 Sample Compliance  Statement Indicators Standards and Directions 
E-1 1 The referral for an initial evaluation is in 

writing and includes the reasons why the 
person believes the child is a child with a 
disability.** 
 

9, 10 Locate the referral form (A-1) or other written request for an initial eligibility 
determination for special education. Review the document to see if there are reasons 
why the person submitting the referral or other written request believes the child is a 
child with a disability. If the evaluation is a reevaluation, not an initial evaluation, enter 
“NA” (not applicable) 
 

E-2 1 The child’s parents were contacted and 
afforded an opportunity to participate in 
the review of existing evaluation data. 
  

8 Locate the Worksheet for Consideration of Existing Data (I-1). Documentation of the 
parent’s participation in the review may also be found on forms A-3, A-4, A-7, or A-8. 
Look for both the method and the date the parent’s input was obtained. If a meeting 
was held to review existing evaluation data, look for an IEP Cover Sheet (I-2) and 
determine whether the parent attended the meeting to review existing evaluation 
data. 
 
The review may be conducted without a parent’s participation if the LEA is unable to 
convince the parent to participate. If the parent did not participate, the LEA must 
document at least three reasonable attempts to convince the parent to participate.   
The record of attempts to involve parents in the review can be found on the district’s 
notices, forms A-3, A-4, A-7, or A-8. In some cases the record of attempts to involve 
the parents in the review will be found in section III of form I-1. Examples of 
documentation include: 

• detailed records of telephone calls and the results of those calls; 
• copies of correspondence sent to parent and any response received;  
• and detailed records of visits made to the parent’s home or place of 

employment and results of the visits.  
 
If the parent did not participate, but you find records of at least three reasonable 
attempts to convince the parent to participate, the requirement is met.  Often school 
personnel will attempt to contact parents by telephone. You should not count a 
telephone call where there is no answer as an attempt. A telephone call where the 
phone is answered and a message is left may be counted. You may count a delivered 
e-mail message as an attempt.  

 1 



Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
 
 
 
 
E-3 
 
 
 
E-4 
 
 
 
E-5 

1 A review of existing evaluation data on 
the child to identify what additional data, 
if any, were needed to complete the 
evaluation or reevaluation included: 
a. not less than 1 regular education 

teacher of such child (if the child is, 
or may be, participating in the 
regular education environment); and 

b. not less than 1 special education 
teacher, or where appropriate, not 
less than 1 special education 
provider of such child; and 

c.    a local educational agency 
representative. 

 

3 Look at the Worksheet for Consideration of Existing Data (I-1). Determine whether 
each of the required staff participated. If the child is not in the regular education 
environment and is not anticipated to be in the regular education environment, enter 
“NA” for item E-3.  
 
The documentation on form I-1 must include the name of each individual, a 
description of the input, and the date the input was given. If you do not know the title 
or position of a person listed on form I-1, you may find it on form A-2, Notice of 
Receipt of Referral and Start of Initial Evaluation or on form A-6, Notice of 
Reevaluation.  
 
A common error is failing to obtain the input of the LEA representative, especially 
when the LEA representative is the principal. Another common error occurs when the 
IEP team participant who fills out the Worksheet for Consideration of Existing Data 
fails to include his or her own input. 
 
Also an error occurs when a case review by a problem-solving team (teacher 
assistance teams, building consultation teams) prior to referral for special education 
is documented, instead of the IEP team’s review to decide whether additional 
evaluation data is needed to complete an IEP team evaluation. 

E-6 1 The child’s parent attended the meeting 
to determine whether the child is or 
continues to be a child with a disability 
or participated by other means. 

8, 9, 10 The school must take steps to ensure that one or both of the parents of the child are 
present at the IEP meeting or are afforded the opportunity to participate, including (1) 
notifying parents of the meeting early enough to ensure that they have an opportunity 
to attend; and (2) scheduling the meeting at a mutually agreed on time and place. 
If neither parent can attend, the school must use other methods to ensure parent 
participation, including individual or conference telephone calls. A meeting may be 
conducted without parent participation if the school is unable to convince the parents 
that they should participate. In this case the school must have a record of its good-
faith attempts (at least three). Examples include: 

• detailed records of telephone calls made or attempted and the results of 
those calls;   

• copies of correspondence sent to the parents and any responses received; 
and   

• detailed records of visits made to the parent's home or place of employment 
and the results of those visits. 

 
Look at the IEP Cover Sheet (I-2) for the name of the parent listed as a participant.  
Also look on the I-2 to see that “evaluation including determination of eligibility” is 
indicated as a purpose of the meeting. Consider the requirements met if a parent is 
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
listed as a meeting participant and evaluation is established as one purpose of the 
meeting.  
 
If determining eligibility is not indicated on the IEP Cover Sheet as one purpose of the 
meeting, you may still be able to establish the purpose of the meeting. Look for other 
evidence of the purpose of the meeting. Look at the Invitation to a Meeting of the IEP 
Team (A-9) sent to the parent. Note whether the invitation to the meeting indicates 
“determining initial or continuing eligibility” as one purpose of the meeting. Also look 
at the Determination of Eligibility for Special Education (I-5) and note whether the 
date of the eligibility determination is the same as the date of the IEP meeting on the 
IEP Cover Sheet (I-2). The purpose of the meeting is established if the invitation to 
the meeting (A-9) indicates evaluation as a purpose and the date of the eligibility 
determination (I-5) is the same as the date of the meeting (I-2).  
 
If no parent attended the meeting or participated by other means, the parent 
participation requirement may still be met.  If there is documentation the parents have 
agreed to participate in the IEP team meeting and the parents fail to arrive for the 
scheduled meeting, the meeting may proceed without the parents in attendance.  
Look for documentation that the parent agreed to the time and place of the meeting. 
Before proceeding with the meeting, it is recommended that the school attempt to 
contact the parent to determine whether they are still planning on attending.  
Following the IEP team meeting, it is recommended that the school inform the 
parents of their right to request an IEP meeting.   
 
The requirement may still be met even if the parent did not agree to participate in the 
meeting. Look at the bottom of the Cover Sheet (I-2) for documentation of at least 
three reasonable attempts to obtain the parent’s participation. Examples include: 

• records of telephone calls and the results of those calls;  
• correspondence sent to parents and any response received; and  
• records of visits to the parent’s home or place of employment and the results 

of the visits.    
E-7 1 At the IEP team meeting to determine 

whether the child is a child with a 
disability, the IEP team reviewed 
evaluations and information provided by 
the child’s parents. 
 

9, 10 At the IEP team meeting to determine eligibility, the IEP team must review 
evaluations and information provided by the child’s parents. The relevant information 
is summarized in the Evaluation Report (form I-3).  
 
Look at the bottom of form I-3 under “Information from Review of Existing Data” under 
“Summary of previous evaluations” for results of evaluations and under “Information 
provided by the parents” for information supplied by the parents.  
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
E-8 1 At the IEP team meeting to determine 

whether the child is a child with a 
disability, the IEP team reviewed 
previous interventions and the effects of 
those interventions.**  

9, 10 At the IEP team meeting to determine eligibility, the IEP team must review previous 
interventions for the child and the effects of those interventions. The relevant 
information is summarized in the Evaluation Report (form I-3).  Look for a description 
of both the interventions for the child and the effect of those interventions. Ensure not 
only the specific interventions, but their effects are documented. For example “Moved 
the child to front of room, which increased his time on task” or “Direct instruction in 
reading fluency for eight weeks, resulted in an increase of two words per minute.” 

T-1 3 If the purpose of an IEP team was to 
consider transition services, the child 
was invited. 
 

1, 2, 13, 
14 

If one purpose of the IEP team meeting is to consider the student’s transition needs, 
the student must be invited. Look to see if the student is listed on the IEP Cover 
Sheet (I-2) as a participant. If the student is listed, consider the requirement met. If 
the student is not listed, look at section B.1. under “Transition” on form I-9 for the date 
and method used to invite the student. If form I-9 includes how the student was 
invited and the date of the invitation, the requirement is met. If not, look to see if an 
IEP meeting invitation, form A-9, is addressed to the student.  If a written invitation is 
addressed to the student, the requirement is met. 

T-2 3 If the child did not attend an IEP meeting 
to consider his/her transition service 
needs, the LEA took other steps to 
ensure the child’s preferences and 
interests were considered. 
 

1, 2, 13, 
14 
 

If a student does not attend an IEP team meeting to consider his/her transition needs, 
steps must be taken to ensure the student’s preferences and interests are considered 
at the meeting. Look to see if the student is listed on the IEP Cover Sheet (I-2) as a 
participant.  
 
If the student is listed as a participant in the meeting, enter “NA” (not applicable). If 
the student is not listed as a participant, look on form I-9 at item number 2 under 
“Transition.”  Look for the steps taken to ensure the student’s preference and 
interests were considered. The steps will vary depending upon the needs of the 
student. Enter “Y” if steps are documented.   

T-3 3 Beginning not later than age 16, the IEP 
includes coordinated, measurable 
annual IEP goals and transition services 
that will reasonably enable the student 
to meet the student’s post-secondary 
goals.  

1, 2, 13, 
14 

Scores reported for item T-3 are used as data for Wisconsin State Performance Plan 
Indicator 13. Item T-3 of the Procedural Compliance Self-Assessment Transition 
Record Review Checklist has incorporated the National Secondary Transition 
Technical Assistance Center (NSTTAC) Indicator 13 Checklist, September 13, 2006. 
Use the Transition Record Review Checklist to determine if the requirement in T-3 
has been met. 

I-1 2 The child’s parent attended the 
meeting(s) to develop or review the 
child’s IEP or participated by other 
means.  

8 The school must take steps to ensure that one or both of the parents of the child are 
present at the IEP meeting or are afforded the opportunity to participate, including (1) 
notifying parents of the meeting early enough to ensure that they have an opportunity 
to attend; and (2) scheduling the meeting at a mutually agreed on time and place. 
If neither parent can attend, the school must use other methods to ensure parent 
participation, including individual or conference telephone calls.  
 
A meeting may be conducted without parent participation if the school is unable to 
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
convince the parents that they should participate. In this case the school must have a 
record of its good-faith attempts (at least three). Examples include: 

• records of telephone calls and the results of those calls;  
• correspondence sent to parents and any response received; and  
• records of visits to the parent’s home or place of employment and the results 

of the visits.    
 
Look at the IEP Cover Sheet (I-2) under “Participants” for the names of a parent. Also 
look on the Cover Sheet to see that one indicated purpose of the meeting is 
developing or revising the IEP. Consider the requirements met if the parent is listed 
as a meeting participant and one purpose of the meeting is IEP review or 
development.  
 
If IEP review or development is not indicated on the Cover Sheet as a meeting 
purpose, you may still be able to establish the purpose of the meeting. Look at the 
invitation to the IEP meeting (A-9) to see if IEP review or development is an intended 
purpose of the meeting. Then look at the dates in the “Program Summary” section of 
form I-14 under “Date(s) of IEP team meeting(s) to determine special education and 
related services needs.” Also, look at the meeting dates on the Determination and 
Notice of Placement  (I-16 or I-17), the Cover Sheet (I-2), and the invitation to the 
meeting (A-9). The purpose of the meeting is established if- 

• the invitation to the meeting (A-9) indicates IEP review or development as a 
purpose of the meeting; and either 

• the meeting dates on the Determination and Notice of Placement, the 
invitation to the meeting, and the IEP Cover Sheet all match or 

• the meeting dates on the “Program Summary” (I-14), the invitation to the 
meeting, and the IEP Cover Sheet all match.  

 
If no parent participated in the meeting, the requirement may still be met. If there is 
documentation that the parents have agreed to participate in the IEP team meeting 
and the parents fail to arrive for the scheduled meeting, the meeting may proceed 
without the parents in attendance.  Before proceeding with the meeting, it is 
recommended that the school attempt to contact the parent to determine whether 
they are still planning on attending.  Following the IEP team meeting, it is 
recommended that the school inform the parents of their right to request an IEP 
meeting.  
 
If the LEA was unable to convince the parents to participate in the meeting, look at 
the bottom of the Cover Sheet for documentation of at least three reasonable 
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 Sample Compliance  Statement Indicators Standards and Directions 
attempts to convince the parents to participate.  Examples include records of 
telephone calls and the results of those calls; correspondence sent to parents and 
any response received; and records of visits and the results of the visits. Consider the 
requirements met if a parent is listed as a meeting participant and IEP review or 
development is one purpose of the meeting. If no parent participated in the meeting, 
the parent participation requirement may still be met. Look at the bottom of the Cover 
Sheet for documentation of at least three reasonable attempts to convince the 
parents to participate.   

I-2 2 The child’s parent attended the meeting 
to determine the child’s placement or 
participated by other means.  
 

8 The school must take steps to ensure that one or both of the parents of the child are 
present at the IEP meeting or are afforded the opportunity to participate, including (1) 
notifying parents of the meeting early enough to ensure that they have an opportunity 
to attend; and (2) scheduling the meeting at a mutually agreed on time and place. 
If neither parent can attend, the school must use other methods to ensure parent 
participation, including individual or conference telephone calls.  
A meeting may be conducted without parent participation if the school is unable to 
convince the parents that they should participate. In this case the school must have a 
record of its good-faith attempts (at least three). Examples include:  

• detailed records of telephone calls made or attempted and the results of 
those calls;  

• copies of correspondence sent to the parents and any responses received; 
•  and detailed records of visits to the parent’s home or place of employment 

and the results of those visits. 
 
Look at the IEP Cover Sheet (I-2) under “Participants” for the names of a parent. Also 
look on the Cover Sheet to see that one indicated purpose of the meeting is 
determining placement. Consider the requirements met if the parent is listed as a 
meeting participant and one purpose of the meeting is determining placement. 
 
If determining placement is not indicated on the Cover Sheet as a purpose, look for 
other evidence of the purpose of the meeting. Look at the invitation to the IEP 
meeting (A-9) to see if determining placement is an intended purpose of the meeting. 
Next, look at the meeting date on the Determination and Notice of Placement (I-16 or 
I-17), the Cover Sheet (I-2), and the invitation to the meeting (A-9). 
The purpose of the meeting is established if both the invitation to the meeting 
indicates placement as a purpose of the meeting; and the date of the placement 
determination on the Determination and Notice of Placement  (I-16 or I-17) is the 
same as the date of the meeting on the meeting invitation and on the Cover Sheet. 
 
If no parent participated in the meeting, the requirement may still be met. If there is 
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 Sample Compliance  Statement Indicators Standards and Directions 
documentation that the parents have agreed to participate in the IEP team meeting 
and the parents fail to arrive for the scheduled meeting, the meeting may proceed 
without the parents in attendance.  Before proceeding with the meeting, it is 
recommended that the school attempt to contact the parent to determine whether 
they are still planning on attending.  Following the IEP team meeting, it is 
recommended that the school inform the parents of their right to request an IEP 
meeting.   
 
If the LEA was unable to convince the parents participate, look at the bottom of the 
Cover Sheet for documentation of at least three reasonable attempts to convince the 
parents to participate.  Examples include records of telephone calls and the results of 
those calls; correspondence sent to parents and any response received; and records 
of visits and the results of the visits. Consider the requirements met if a parent is 
listed as a meeting participant and IEP review or development is one purpose of the 
meeting. If no parent participated in the meeting, the parent participation requirement 
may still be met. Look at the bottom of the Cover Sheet for documentation of at least 
three reasonable attempts to convince the parents to participate.   

 
 
 
 
I-3 
 
 
 
I-4 
 
 
 
I-5 

2 The LEA conducted an IEP team 
meeting to develop or review and revise 
the IEP that included the following 
participants: 
c. not less than 1 regular education 

teacher of such child (if the child is, 
or may be, participating in the 
regular education environment); and 

d. not less than 1 special education 
teacher, or where appropriate, not 
less than 1 special education 
provider of such child; and 

c.    a local educational agency 
representative. 

 

3, 8 Locate the Invitation to A Meeting of the IEP Team  (A-9), which indicates one 
purpose of the meeting is IEP review or development. Look for the names of the 
required IEP team participants, i.e., the child’s regular education teacher(s), the 
child’s special education teacher(s), and a local educational agency representative. 
Locate the IEP Cover Sheet (I-2). Compare the names on the invitation (A-9) with the 
names on the IEP cover sheet (A-9). If all of the participants attended the meeting, 
the requirement is met. If the child is not participating and will not be participating in 
regular education, enter “NA” (not applicable) for item I-3. 
 
If one or more required participants did not attend, the requirement may still be met. 
In two circumstances IDEA 2004 permits required IEP meeting participants not to 
attend IEP meetings, in part or in whole. First, a participant is not required to attend 
an IEP meeting, in whole or in part, if the parent and the LEA agree in writing the 
attendance of the required participant is not necessary because the participant’s area 
of the curriculum or related services is not being modified or discussed in the 
meeting.  
 
Second, a required participant may be excused from attending an IEP meeting even if 
the meeting involves a modification to, or discussion of, the participant’s area of the 
curriculum or related services. The required participant may be excused if, on or prior 
to the meeting date, the parent gives written consent and prior to the meeting, the 
excused participant submits to the parent and the IEP team written input into the 
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 Sample Compliance  Statement Indicators Standards and Directions 
development of the IEP. 
 
If a required participant did not attend, locate form A-10, Agreement That IEP Team 
Participant Not Required To Attend IEP Meeting. If the reason for excusing the 
participant is that the area of curriculum or service is not being changed or discussed 
at the meeting, look at the A-10 to see that the participant is listed, the reason for 
excusing the participant is identified, and the parent signed form A-10 on or prior to 
the meeting date. If the required participant did not attend the meeting and the 
participant’s area of curriculum or service was discussed, look at the A-10 to see that 
the participant is listed, the form indicates the participant will prepare and provide 
written information to the parent prior to the meeting, and the parent signed form A-10 
on or prior to the meeting date.  

I-6 2 The child’s placement is determined at 
least annually. 
 

5, 6 If the child’s initial placement in special education was in the last 12 months, enter 
”NA” (not applicable)  and go to the next item. If the initial placement in special 
education was more than 12 months ago, locate the date of the current placement 
determination on the placement notice for continuing students, I-17.  Next, locate the 
previous placement notice, I-16 or I-17. Compare the dates on the current notice and 
the previous notice to verify that no more than 12 months elapsed between the date 
the current placement was determined and the previous date the child’s placement 
was determined. 
 
In monitoring of LEAs, DPI found LEAs sometimes made an error by arranging IEP 
team meeting dates based upon the dates of notices of placement, rather than the 
dates of the last IEP team meetings to determine placements. 

I-7 2 The IEP teams must, in the case of a 
child whose behavior impedes the 
child’s learning or that of others, 
consider the use of positive behavioral 
interventions and supports and other 
strategies to address that behavior. 
 

4 Locate form I-9. Look under “Special Factors.” If “no” is checked, enter “NA” (not 
applicable). If “yes” is checked or neither box is checked on I-9 under ”Special 
Factors” locate form I-10. If neither box is checked on I-9, and there is no form I-10, 
the IEP does not meet the standard and the requirement is not met. If there is an I-10, 
look at section A under “Special Factors.”  If “no” is checked in section A, enter “NA” 
(not applicable). If “yes” is checked in section A, determine whether the IEP includes 
positive behavioral intervention, strategies, and supports to address the behavior 
impeding learning.  Look for positive measures such as social skills instruction, self-
awareness training, anger management training, or sessions with a guidance 
counselor, social worker, or psychologist.  If there are such positive measures, the 
requirement is met. An IEP that includes only negative measures, such as 
suspension, detention, or punishment, does not meet the standard.  
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 Sample Compliance  Statement Indicators Standards and Directions 
I-8  The IEP contains an explanation of the 

extent, if any, to which the child will not 
participate in the general curriculum or 
for preschool children in appropriate 
activities. 
 

1, 2, 3 The IEP team must decide the extent to which a school-age child with a disability will 
not participate in the general education curriculum.  This requirement is about what 
the child will be taught, not where the child will be taught.  
The term “general curriculum,” refers to the same curriculum as for nondisabled 
children.  It is the common core of subjects and curriculum areas adopted by each 
LEA or schools within the LEA, that applies to all children within each general age 
grouping from preschool through secondary school.   
 
A child with a disability may be taught the general curriculum with modifications or 
supports.  A student is in the general curriculum as long as the student is expected to 
master the same standards as nondisabled students in his general age grouping– 
even if the student is using different texts or other materials. A student is in the 
general curriculum if he is pulled out of class to an LD resource room or for speech 
therapy or other services, but still expected to master the same content objectives as 
other students. 
 
For preschoolers the IEP team must decide the extent to which the child will not 
participate in appropriate activities. “Appropriate activities” means activities that 
children of that chronological age typically engage in as part of a formal preschool 
program or in informal activities, for example coloring, pre-reading activities, play 
time, sharing time, listening to stories read by teachers or parents. 
 
Look at form I-11, Present Level of Educational Performance. Look at the question 
about the child’s involvement in the general curriculum. If the form indicates the 
student will be full-time in the general curriculum or in age-appropriate activities, no 
explanation is required. 
 
If the form indicates that the child will not be involved full-time in the general 
curriculum, the extent to which the student will not be taught the general curriculum, 
or in the case of a preschooler involved in age-appropriate activities, must be 
identified. A simple statement such as “Steven will not be expected to master the 
content standards in math” is sufficient.  

I-9. 2 The IEP contains a statement of the 
child’s present levels of academic 
achievement and functional 
performance. 
 

3   Look at form I-11.  The form must contain a statement identifying the student’s 
present levels of academic achievement and functional performance related to his or 
her educational needs. The statement must address both academic achievement 
(e.g., reading, math, history) and functional performance (routine activities of 
everyday living). The statement should be written in language understandable to all, 
including the parent. For example, “John reads at a 3rd grade level” or “John is able to 
perform simple addition and subtraction, but not division.”   
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I-10 2 The IEP includes how the child’s 

disability affects the child’s involvement 
and progress in the general curriculum 
or for a preschool child in appropriate 
activities. 

3 Review the Present Level of Educational Performance (I-11) to see whether it 
includes a description of the impact of the child’s disability on the child’s progress and 
involvement in the general curriculum.   
 
The present level of educational performance must include how the child’s disability 
affects the child’s involvement and progress in the general curriculum. The term 
“general curriculum,” refers to the same curriculum as for nondisabled children.  It is 
the common core of subjects and curriculum areas adopted by each LEA or schools 
within the LEA, that applies to all children within each general age grouping from 
preschool through secondary school.   
 
For a preschool child, the present level must address how the child’s disability affects 
the child’s participation in age-appropriate activities.  “Appropriate activities” means 
activities that children of that chronological age typically engage in as part of a formal 
preschool program or in informal activities, for example coloring, pre-reading 
activities, play time, sharing time, listening to stories read by teachers or parents. 
 
A statement that just acknowledges a student’s disability impacts his/her performance 
is not sufficient, e.g., ‘Due to his disability, the student has difficulty achieving the 
goals of the general curriculum.” Look for statements that tell how the child’s progress 
is impacted by the disability, e.g., “The student’s poor decoding skills interfere with 
reading science and social studies texts.”  

I-11 2 The child's IEP includes a statement of 
measurable annual goals for the child, 
including academic and functional 
goals.  
 

3 If the child has needs relating to academic achievement (e.g., reading, math, history), 
the IEP must include goals in this area. If the child has needs relating to functional 
performance (routine activities of everyday living), the IEP must include goals in this 
area too. All of the IEP annual goals must be measurable and include a level of 
attainment.  The annual goal must address disability-related needs of the child.  
Goals such as, “pass all classes” or, “take classes to meet graduation requirements” 
apply to all students and generally do not meet the standard.  
 
If a student is taking an alternate assessment aligned to alternate achievement 
standards, the IEP must include benchmarks or short-term objectives.  Benchmarks 
or short-term objectives are required for all IEP annual goals when the student takes 
an alternate assessment.  However, there is no requirement to develop a benchmark 
of short-term objective for each alternate achievement standard. Benchmarks 
describe the amount of progress the child is expected to make within specific 
segments of the year. Short-term objectives break the skills described in the annual 
goal into discrete measurable intermediate steps. 
 

 10 



Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
Review the annual goals on the form I-12 pages.  Look at form I-9-A to determine 
whether the student takes an alternate assessment in one or more areas. If a student 
is taking an alternate assessment, look for benchmarks or short-term objectives in the 
areas of curriculum of the alternate assessment.   

I-12 2 The IEP includes a statement of how the 
child’s progress toward achieving the 
annual goals will be measured.  

3 Look at form I-12.  The IEP must identify how the child’s progress is to be measured.  
Such methods may include keeping a log, work samples, classroom exams, 
attendance records, or point sheets.  

I-13 2 The IEP describes the extent, if any, to 
which the child will not participate with 
non-disabled children in the regular 
education environment. 
 
 

1,2, 5, 6, 
9, 10 

Each child must be educated to the maximum extent appropriate with non-disabled 
peers in regular education, or for preschoolers in age-appropriate settings.  This 
requirement addresses where the child will be taught, not what he will be taught.  
Removal from the regular education environment must only occur when the child 
cannot be satisfactorily educated in that environment with the use of supplementary 
aids and services. The IEP team must decide whether the child will be full-time in the 
regular education environment.  If not, the team must determine the extent of the 
removal and document it in the IEP.  
 
Look at the Program Summary, form I-14, page 2, at the bottom, section V.  If the IEP 
indicates the student will participate full-time with non-disabled students in regular 
education environments (or for preschoolers, in age-appropriate settings), no further 
explanation is required.  If the IEP indicates the student will not participate full-time in 
the regular education environment, there must be an explanation of the extent the 
student will not participate.   
If there is no explanation on form I-14, page 2, section V, look at the Program 
Summary, form I-14, page 1, sections I and II, (special education and related 
services), to see whether you can determine the extent of removal. Sometimes the 
extent of removal is unclear because one or more services are provided in more than 
one location, e.g., “speech therapy 90 minutes per week in the regular classroom and 
the resource room.”  

I-14 2 The statement of special education in 
the IEP includes anticipated frequency 
including the amount.  
 

3 Look for documentation on the program summary, form I-14, Page 1. The services 
must be stated in the IEP so the level of the LEA’s commitment of resources is clear 
to the parents and other IEP team members. The amount of time to be committed to 
each of the various services must be appropriate the specific service and stated in a 
manner that can be understood by all involved in developing and implementing the 
IEP.  The special education is generally stated with an amount of time and a 
frequency. “20 minutes three times per week”, “40 minutes per week” or “1 hour daily” 
are acceptable statements.  
 
The amount of time may be stated in a range, but only if the child’s IEP team 
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determines use of a range is appropriate based on the child’s unique needs, e.g., 
“three times per week for 30-45 minutes per session, depending on the student’s 
ability to attend to the instruction.” Stating the amount of service as a minimum is not 
acceptable because it is not a clear commitment of resources, e.g., “a minimum of 15 
minutes three times per week.” 
 
If it is not appropriate to state the amount of a service in hours or minutes, then the 
IEP may describe the circumstances under which the service is needed.  Statements 
such as “as needed,”  “as deemed necessary,”  “when appropriate,” or “available 
daily” do not make clear the LEA’s level of commitment of resources. 
Specific objective criteria should be used to describe when a particular service will be 
provided. This makes it clear when the service must be provided. For example, 
“When the student refuses to initiate an assigned activity for more than 5 minutes in 
the regular classroom, the student will meet with a special education teacher for the 
rest of the period.”   

I-15 2 The statement of supplementary aids 
and services, if any, includes 
anticipated frequency including the 
amount.  
 

3 The IEP team must address whether a student needs supplementary aids and 
services or supports provided in regular education classes or other settings to enable 
the student to be educated with non-disabled children to the maximum extent 
appropriate.  
 
Look to see if any supplementary aids and services are identified on the Program 
Summary, I-14, page 2, or if “no” is marked. If the “no” box is checked skip this item 
and enter “NA” (not applicable). 
 
As with special education services, the description of the supplementary aids and 
services must include the frequency and amount. The services must be stated in the 
IEP so the level of the LEA’s commitment of resources is clear to the parents and 
other IEP team members. The statement must be appropriate to the specific service 
and stated in a manner that can be understood by all involved in developing and 
implementing the IEP.   
 
Stating the amount of service as a minimum is not acceptable because it is not a 
clear commitment of resources, e.g., “a minimum of 15 minutes three times per week” 
or “at least 30 minutes four times per week.” Statements such as, “as needed”, “upon 
teacher request”, or “when appropriate” do not make clear the LEA’s level of 
commitment of resources and should not be used. While “40 minutes/week” or “1 
hour daily” are acceptable statements of amount and frequency, supplementary aids 
and services often need to be stated in terms of the circumstances under which they 
will be provided.  For example- 
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
• “use of highlighted text in science”;  
• “use a computer for writing assignments longer than one page”; or  
• “give multiple choice tests in place of fill-in-the-blank tests in biology.”   

 
Sometimes the IEP team decides a student’s self-advocacy skills need to be 
developed.  They want to encourage the student to realize when he/she needs help 
and to ask for it. In this case, it is appropriate to include an annual goal to develop the 
behavior.  However, in such a case it is not appropriate to state the amount and 
frequency of the service as “upon student request.”  The IEP team must still decide 
the needed amount and frequency or the specific circumstances when the service is 
needed and include it in the IEP. Including this information in the IEP will make clear 
to those implementing the IEP what the student needs, even if the student doesn’t 
recognize the need and ask for the service.  

I-16 2 The statement of program modifications 
or supports for school personnel, if any, 
includes anticipated frequency including 
the amount.  

3 The team should identify the modifications and support needed by the staff to carry 
out the IEP on the Program Summary, form I-14, page 2, in section IV. Examples 
might include team teaching, consultation between regular and special education 
teachers, in-service training, or assistance for a teacher modifying an assignment or 
highlighting a textbook.  
 
If the “no” box is checked skip this item and enter “NA” (not applicable) . 
 
If the “yes” box is checked, the modifications and/or supports should be listed along 
with a statement of their amount and frequency. The services must be stated in the 
IEP so the level of the LEA’s commitment of resources is clear to the parents and 
other IEP team members. The statement must be appropriate the specific service and 
stated in a manner that can be understood by all involved in developing and 
implementing the IEP.  Acceptable statements of amount and frequency could include 
“the physical therapist will consult 20 minutes once weekly with the special education 
teacher.”  
 
If the modifications or supports for school personnel are to be provided under certain 
circumstances, the IEP needs to clearly specify the circumstances.  Statements such 
as, “as needed”, or “upon teacher request” do not make clear the LEA’s level of 
commitment of resources.  Stating the amount of service as a minimum is not a clear 
commitment of resources, e.g., “a minimum of 20 minutes per week.” 

I-17 2 Following the development or revision of 
the individualized education program 
and prior to its implementation, the 
child’s parent(s) were provided a notice. 

8 Annually, an IEP team must meet to review the IEP. Parents must receive written 
notice, including a copy of their child’s IEP, a reasonable time prior to its 
implementation.  
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
 Locate the Determination and Notice of Placement: Consent for Initial Placement, I-

16, or the Determination and Notice of Placement, I-17. Look for the date the parents 
were provided with the notice and whether a box indicating they were provided with a 
copy of the IEP is checked. To determine whether notice was provided timely, 
compare this date with the beginning date of IEP services at the top of the Program 
Summary, I-14, page 1, and consider: 

• If the LEA mails notices and IEP to parents, consider the amount of time mail 
takes to go through the LEAs processing and mailing system.   

• If the LEA gives parents the placement notice and a copy of the IEP at the 
IEP meeting, check the IEP Cover Sheet to see if the parents attended the 
meeting where the child’s placement was determined. Check the date of this 
IEP meeting. Compare the IEP meeting date with the date parents received 
the placement notice. If the parents attended the IEP meeting and the date 
the parents received the placement notice and the date of the IEP meeting 
are the same, assume the parents were given the notice at the meeting. 
Check the beginning date of IEP services at the top of the Program 
Summary, I-14, page 1. If the beginning date of IEP services is on or after the 
date of the meeting where the parents received the placement notice, 
consider the requirement met.  

 
If the IEP was revised after the annual IEP meeting, ensure that following its revision 
the parents were provided a notice. An IEP may be revised after the annual meeting. 
This may be done without conducting an IEP team meeting. If the IEP is revised 
without conducting a meeting, parents must be provided a notice and a copy of the 
revised IEP. Determine whether the IEP has been revised without a meeting. Look for 
form I-14-B, Changes to IEP or other evidence of an IEP revision. Then look for form 
I-14-A, Notice of Changes To IEP Without an IEP Team Meeting to determine 
whether a notice was provided to the parents with a copy of the revised IEP.  For the 
requirement to be met, proper notice must be provided after the annual review and, if 
the IEP is revised after the annual meeting, again after the IEP is revised.  

I-18 2 The child received the services required 
by the IEP. 
 

1, 2, 3, 13, 
4 

Educational services must be provided to each child with a disability consistent with 
the child’s IEP.  These services include special education, related services, 
supplementary aids and services, and program modifications and supports for school 
personnel. For each IEP in the IEP sample, interview parent(s)/guardian and relevant 
staff to determine whether required services are provided using the interview protocol 
provided by DPI.  
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
 

I-19 2 The child’s parents were provided 
periodic reports of their child’s progress 
toward meeting the annual goals, 
consistent with the child’s IEP.  

8 Parents must be informed of their child’s progress on IEP annual goals in the manner 
and frequency required by the child’s IEP (form I-12, Annual Goals). Examine the 
child’s records for evidence the parents were provided annual goal progress reports 
in the manner and frequency required by the IEP. Interview the child’s parents, using 
the interview protocol provided by DPI. 

I-20  2 The IEP includes a statement of any 
individual appropriate accommodations 
that are necessary to measure the 
achievement and functional 
performance of the child on state and 
district-wide assessments. 
 

3 Individual accommodations necessary for a child to participate in a state-wide or 
district-wide assessment must be in place at the time the assessment is 
administered. If accommodations necessary for a child to participate are not known at 
the time of the IEP team meeting, a subsequent meeting must be conducted early 
enough to ensure any needed accommodations are in place.  
 
Accommodations must not invalidate the test, i.e., change the skills or content tested. 
If the necessary accommodations would invalidate the test results, the student's 
knowledge and skills should be assessed through an alternate assessment. For 
example, an accommodation that included reading passages and/or items aloud to 
students would not be an acceptable accommodation if the purpose of the 
assessment is to measure reading skills. A listing of acceptable accommodations for 
children with disabilities is available at http://dpi.wi.gov/sped/doc/asmt-gd-acm.doc  
 
Locate Participation in Statewide Assessments, Form I-9-A.  Determine whether the 
child will be in 3rd, 4th, 5th, 6th, 7th, 8th, or 10th grade or in a grade when a district-wide 
assessment is administered. If the child is not in a grade when a state-wide or district-
wide assessment is administered, enter “NA” (not applicable). If the child is in a grade 
when such tests are administered, look to see whether testing accommodations are 
included in the IEP. If testing accommodations are included in the IEP, ensure they 
are on the list of approved accommodations. If they are on the list of approved 
accommodations, the requirement is met. If no accommodations are included in the 
IEP, interview the child’s special education teacher. Determine whether the IEP team 
addressed the need for testing accommodations prior to the administration of the test. 
If the team addressed the issue and determined no accommodations were needed, 
the requirement is met. 

I-21 2 The IEP team determined whether the 
child will participate in state and district-
wide regular assessments or in an 
alternate assessment. 

3 IEP teams must determine whether children will participate in state and district-wide 
general assessments, with or without accommodations, or in an alternate 
assessment.  Locate Participation in Statewide Assessments, Form I-9-A.  Determine 
whether the child will be in 3rd, 4th, 5th, 6th, 7th, 8th, or 10th grade or in a grade when a 
district-wide assessment is administered.  If the child is not in a grade when a state-
wide or district-wide assessment is administered, enter “NA” (not applicable).  
For a child in a grade when testing is conducted, the requirement is met if the IEP 
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
states the child will participate in the standard assessment in all areas. If the IEP 
states the child will participate in an alternate assessment in one or more areas, 
locate the WAA Participation Checklist, Form I-9-B. This form is used for both state-
wide and district-wide assessments. The requirement is met if the WAA Participation 
Checklist is completed, documenting the reasons the child will not take the standard 
assessment. 

D-1 4 After the tenth cumulative day of 
removal in the same school year, the 
child received educational services 
during subsequent periods of removal.  
 

4 After a student has been removed for more than 10 cumulative school days in the 
same school year, during subsequent removals the LEA must provide the student 
educational services. Examine the student’s IEP and other evidence to determine 
whether the student was provided educational services during each removal beyond 
the tenth cumulative day of removal in the school year.   

N-1 No 
sample 

After consulting with representatives of 
private schools, the LEA obtained a 
written affirmation signed by private 
school representatives.** 

11 
 

During the design and development of special education and related services for 
parentally placed private school children with disabilities, an LEA must engage in 
timely and meaningful consultation with representatives of private schools located in 
the LEA and the parents of such children. After consulting, the LEA must obtain 
written affirmations signed by private school representatives. The DPI has developed 
an affirmation form for LEA use. It may be accessed at 
http://dpi.wi.gov/sped/doc/prischaff.doc.  
 
List the private elementary and secondary schools located in the school district. 
These schools may be found at http://www.dpi.state.wi.us/schlprv.html.  The “key 
word” search may be used to find private schools in the school district.  Ensure there 
is a signed affirmation from a representative of each private elementary and 
secondary school located in the school district. If the representatives did not provide 
the affirmation within a reasonable amount of time, the LEA must forward 
documentation of the consultation process to the DPI.  

N-2 
 
 
 
 

No 
sample 

The public agency at least annually 
informs parents and individuals required 
to make referrals about the LEA’s 
referral and evaluation procedures.**  
 

8, 11 
 

At least annually, the local educational agency must inform parents and persons 
required to make referrals under state law about the agency’s referral and evaluation 
procedures.   
The Department of Public Instruction’s model notice may be used to meet the 
requirement.  It may be found at http://dpi.wi.gov/sped/cf-english.html. Hmong and 
Spanish versions are also available on the web site.  The notice must be published or 
announced in newspapers or other media, or both, with circulation adequate to notify 
parents and individuals required to make referrals throughout the local educational 
agency. 
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
N-3 
 

No 
sample 

The public agency gives notice to fully 
inform parents of the requirements 
relating to the confidentiality of 
personally-identifiable information before 
any major child find activity.  
 
 
 
 

 Before any major child find activity, the local educational agency must give notice to 
parents of its procedures to protect the confidentiality of personally-identifiable 
information used to meet special education requirements. The notice must include- 

• a description of the extent that the notice is given in the native languages of 
the various population groups in the local educational agency; 

• the agency’s referral and evaluation procedures; 
• a description of the children on whom personally-identifiable information is 

maintained, the types of information sought, the methods used to gather the 
information (including the sources from whom information is gathered), and 
the uses to be made of the information;  

• a summary of the policies and procedures followed regarding storage, 
disclosure to third parties, retention, and destruction of personally-identifiable 
information; and 

• a description of all of the rights of parents and children regarding this 
information, including rights under the Family Educational Rights and Privacy 
Act (FERPA) of 1974 and its implementing regulations. 

The notice of confidentiality procedures must be published or announced in 
newspapers or other media, or both, with circulation adequate to notify parents 
throughout the local educational agency of the activity. The Department of Public 
Instruction’s model notice may be used to meet these requirements.  It may be found 
at http://dpi.wi.gov/sped/cf-english.html. Hmong and Spanish versions are also 
available on the web site. 

N-4 No 
sample 

The LEA conducted an initial evaluation 
within 60 days of receiving parental 
consent for the evaluation.   
 
 

11 
 

An LEA must determine if a student is a child with a disability within 60 days after the 
LEA receives parental consent for administering tests or other evaluation materials as 
part of an IEP team evaluation. There are two exceptions to the 60-day timeline. The 
first involves a child who transfers from one LEA to another after the 60-day time 
frame has begun and prior to a determination of eligibility by the previous local 
educational agency. For the exception to apply, the district must have completed the 
evaluation within a specific time agreed to by the parent and district.  
 
The second exception is if the parent repeatedly fails or refuses to make the child 
available for the evaluation. There are no other exceptions to this 60-day timeline.  
If the parent repeatedly failed or refused to make the child available for the 
evaluation, look for documentation of repeated attempts to conduct the assessments 
required to complete the evaluation.  If there are at least three reasonable attempts 
documented to conduct the evaluation, the requirement is met, even though the 
evaluation was not completed within the 60 days.  
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Standards and Directions for Assessing Compliance Requirements 

 Sample Compliance  Statement Indicators Standards and Directions 
 
Report data only for initial evaluations. Only include students for whom consent was 
received from July 1, 2005, through June 30, 2006. Report- 
 
A. The number of children for whom parental consent to evaluate was received.  
B. The number of children in A. determined not eligible whose evaluations and 
eligibility determinations were completed within 60 days. Include children for whom 
one of the exceptions to the 60-day timeline applies.   
C. The number of children in A. determined eligible whose evaluations and eligibility 
determinations were completed within 60 days. Include children for whom one of the 
exceptions to the 60-day timeline applies.   
D. The range of days beyond the 60 day timeline when eligibility was determined. 
E. The reasons eligibility determinations were not completed within 60 days. It is not 
necessary to report each case and a reason. List the reasons delays occurred.   

 
**Not required for charter schools authorized under s.118.40, Stats. 
Sample Groups:  1) Evaluation; 2) IEPs; 3) Transition;4) Discipline 
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Assessment Guidelines and Accommodations  1  

THE ASSESSMENT MATRIX  
   

 
Assessment Matrix 
Guidance to All Students is determined on an as-needed basis. 
Accommodations for Students with Disabilities (SwD)/504 are determined by IEP/504 Plans. 
Accommodations for English Language Learners is determined by a teacher process. 
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I.   Assistance Prior to Administering the Test    
1. Teach test-taking skills. ● ● ● 
2. Administer practice activities. ● ● ● 
    
II.  Motivational:    
1. Provide treats, snacks, or prizes, as appropriate. ● ● ● 
2. Provide verbal encouragement of student’s efforts. ● ● ● 
3. Encourage student who may be slow at starting to begin. ● ● ● 
4. Encourage student who may want to quit to sustain effort longer. ● ● ● 
5. Encourage student to remain on task. ● ● ● 
    
III. Presentation/Test Directions and Content:    
1. Use visual magnification devices. ● ● ● 
2. Use audio amplification devices. ● ● ● 
3. Use markers to maintain place. ● ● ● 
4. Allow students to mark with pencil as they read test content.4 ● ● ● 
5. Read directions aloud. ● ● ● 
6. Use a tape recording of directions. ● ● ● 
7. Use directions that have been marked with pencil by teacher and student.  ● ● 
8. Reread directions for each subtask as needed. ● ● ● 
9.      Simplify language in directions.1 (Read directions without expansion or extension)  ● ● 
10. Have student reread and restate directions in his/her own words.  ● ● 
11. Use sign language or oral interpreters for directions and sample items.  ● ● 
12. Turn pages for the student.  ●  
13. Provide spelling assistance, where appropriate. (Not allowed for Language Arts and Reading Test)  ● ● 
14. Use directions that have been marked with highlighting by teacher and student.2  ● ● 
15. Provide Braille or large-print editions of the test.  ●  
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16. Provide a copy of diagram/tables needed for tasks so student does not have to flip back and forth in test 
booklet 

 ●  

17.   Read questions and content to student.1 (Not allowed on Reading test)  ● ● 
18.   Sign questions and content to student.1  ●  
19.   Use Text-talker converter.1  ●  

20. Provide the assistance of a qualified translator to read or translate test items in content areas (orally or in    
writing).1 (Not allowed on English Language Arts or Reading tests). 

  ● 

21.  Read questions and content aloud in simplified English, in English as written, or in the native language.   
(Not allowed on English Language Arts or Reading tests). 

  ● 

22. Provide spelling assistance, such as spelling dictionaries and spell/grammar checkers.  Bilingual word lists, 
customized dictionaries (word-to-word translations) and glossaries.1 (Not allowed on English Language 
Arts or Reading tests). 

  ● 

23. Explain/Clarify directions in native language or English. Provide both oral and written directions either in 
native language or English, including audio-taped directions.  (Not allowed on English Language Arts or 
Reading tests). 

  ● 

24. Provide audio recording of test items in English that is linguistically clarified for words not related to 
content.  (Not allowed on English Language Arts or Reading tests). 

  ● 

IV.  Response:    
1. Allow students in grades 3 and 4 with an IEP or 504 Plan to use a calculator on all sections except the 

sections measuring computation skills. 
 ● ● 

2. Mark responses on large-print answer document.  ● ● 
3. For selected-response items, indicate responses to a scribe. ● ● ● 
4. Record responses on audio tape (Not allowed for writing test). ● ● ● 
5. For selected-response items, use sign language to indicate response. ● ● ● 
6. Use template to maintain place for responding. ● ● ● 
7. Use graph paper to align work. ● ● ● 
8. For constructed response items, indicate responses to a scribe, except for writing test. ● ● ● 
9. Use pencils adapted in size or grip. ● ● ● 
10. Use speech synthesizer or electronic reader.  ●  
11. Use computer or word processor for recording responses then transcribe into test booklet.   ● ● 
12. Use Braille writer for recording responses.   ●  
13. Use communications device to indicate responses.  ●  
14. Use lined or grid paper for recording answers when only blank space is provided.  ●  
15. Allow student to use highlighter as student reads content of test. 2  ● ● 
16. Allow student to responds orally (or in writing) in native language and a translator records (or translates) 

student response in writing in English.  (Not allowed on Reading tests or Language Arts tests).1 
  ● 

17. Provide audio recording of test items in native language version. (Not allowed on English Language Arts 
or Reading tests).1 

  ● 

18. Provide side-by-side bilingual test or translated version.  (Not allowed on English Language Arts/Reading tests).1   ● 
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V.   Setting:    
1. Provide distraction-free space or an alternative location for the student (e.g., study carrel, front of 

classroom). 
● ● ● 

2. Take the test with a small group or different class. ● ● ● 
3. Take the test at home or in a care facility (e.g., hospital), with district supervision. ● ● ● 
4. Use adaptive furniture. ● ● ● 
5. Use special lighting and/or acoustics. ● ● ● 
6. Place the student in the room or part of the room where he/she is most comfortable. ● ● ● 
7. Provide for an individual and supervised test administration. ● ● ● 
8. Allow the student freedom to move, stand, or pace during an individualized administration of the 

test. 
 ●  

VI.  Timing/Scheduling:    
1. Timing of the test 3 ● ● ● 

Each section of every test has a specific time allotment to complete the test.  A person administering 
the test may provide a break or multiple breaks as long as the time allotted for students to take the 
test is provided.  
Example: The time allotment for a section of a test is one hour.  Instead of scheduling the test from 
9:00a.m. to 10:00a.m., the test administrator may schedule it from 9:00a.m. to 10:15a.m. and 
provide a 15 minute break.  The students were given the time allotted to take the test – one hour – 
and were given a fifteen minute break. 

● ● ● 

2. Scheduling. ● ● ● 
a. Each tested subject is given in multiple sections.  There is no need to test all sections in a subject on 

the same day.   
Example: Mathematics has three sections.  All math sections can be given in one day, or sections 
can be given on multiple days. 

● ● ● 

3. Provide extra time for any timed test. 1,3 Each section of every test has a specific time allotment to 
complete the test.  ELL students and students with disabilities/504 may be provided extra time beyond the 
time allotted.  

Example: The time allotment for a section of the test is one hour.  Time may be extended for as long 
as the student needs to complete this section as long as this section is completed within the day it has 
been started.  

 ● ● 

4. Allow more breaks that result in extra time for any timed test 1,3 ELL students and students with 
disabilities/504 may have extended breaks beyond the number of breaks provided during the 
administration of the test.   

 ● ● 
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Explanations of Footnotes  
 

1 Denotes a category 2 accommodation which is an accommodation that may have an effect on student performance that should be       
considered when interpreting individual test scores.   

 
2 Denotes an accommodation involving the use of highlighters.  Highlighters may only be used by ELL students and students with     

disabilities.    Please note: carefully supervise the use of highlighters because they may cause smudging of pencil marks and bubbles and, 
therefore, could affect reliability of scoring.   If highlighters are used, the following guidelines must be followed: 

 
Guidelines for Highlighters (CTB McGraw Hill): 

1. Do not allow the highlighting of track marks. litho codes, skunk lines, barcodes, preslugged bubbles or any carbon black printing.  
The highlighters cause these black inks to blur and bleed. 

 
2. Do not allow the highlighting of pencil marks of any kind, whether bubbles or handwriting.  The highlighters cause pencil marks 

to blur and bleed. 
 

3. Use only a highlighter from the following list, which were tested and found to have minimal problems; 
  Avery Hi-liter 
  Avery Hi-liter, thin-tipped 
  Bic Brite-Liner 
  Sanford Major Accent 
  Sanford Pocket Accent, thin-tipped  
 

3 Denotes an accommodation for which test security should be considered. 
Test security must be maintained during all breaks within a testing session.  To lessen the risk of a security breach occurring during these 
breaks, students requiring the use of restroom facilities must be escorted by either the proctor or a test examiner.  In addition, students 
must not be allowed to use any form of wireless communication during these breaks.  
 
4 Parameters for marking test booklet with #2 Pencil. 

 Do not mark in the bubble answer positions.   
Do not mark in the student Pre-ID Barcode on barcode label. 
Do not mark in the timing tracks (the parallel lines along the side of the test booklet). 
Do not mark in the skunk lines (the little squares and rectangles across the bottom of each page of the test booklet). 
Do not mark in the Litho codes (the squares and numbers across the bottom of the document on the first and last page of the test booklet). 
Do not mark more than one answer bubble as the scanner cannot determine a response. 
 
The Assessment Matrix was updated as of June 2006. 



Forms Conversion Chart: A Key to DPI's Special Education Forms 
 
IDEA 2004 and changes to state special education law, Subchapter V of Chapter 115, WIS STATS, resulted in the 
need to develop new special education forms and modify others.  Due to the number of form changes needed, 
including some modification in the sequence in which the forms were used, they were recoded/renumbered to more 
closely reflect the forms use.  The forms listed below identify the numbering used in the 2005-06 school year, as well 
as in prior school years, and the numbering used beginning with the 2006-07 school year. 
 

Form Title Old 
Code 

New 
Code 

Referral Form - Special Education and Related Services A-1 R-1 
Notice of Receipt of Referral and Start of Initial Evaluation A-2 IE-1 
Initial Evaluation: Notice that No Additional Assessments Needed A-3 IE-2 
Initial Evaluation: Notice and Consent Regarding Need to Conduct Additional Assessments A-4 IE-3 
Notice of Reevaluation A-6 RE-1 
Notice of Agreement to Conduct a Reevaluation More Than Once a Year A-6-A RE-2 
Notice of Agreement That a Three-Year Reevaluation Not Needed A-6-B RE-3 
Reevaluation: Notice That No Additional Assessments Needed A-7 RE-4 
Reevaluation: Notice and Consent Regarding Need to Conduct Additional Assessments A-8 RE-5 
Worksheet For Consideration of Existing Data to Determine if Additional Assessments or 
Evaluation Materials Are Needed

I-1 EW-1 

Evaluation Report, including Determination of Eligibility and Need for Special Education I-3, I-5, I-
5-A 

ER-1 

Evaluation Report: Additional Documentation Required When Child is Evaluated for Specific 
Learning Disabilities  

I-6 ER-2 

Evaluation Report: Documentation for Determining Braille Needs for a Child With a Visual 
Impairment

I-7 ER-3 

Notice of IEP Team Findings That Child is Not a Child With a Disability A-5 ER-4 
Invitation To a Meeting of the Individualized Education Program (IEP) Team A-9 I-1 
Agreement That IEP Team Participant Not Required to Attend IEP Meeting A-10 I-2 
Evaluation Report and IEP Cover Sheet I-2 I-3 
IEP: Present Level of Academic Achievement and Functional Performance I-11 I-4 
IEP: Special Factors I-10 I-5 
IEP: Annual Goal I-12 I-6 
IEP: Participation in Statewide Assessments I-9-A I-7 
Wisconsin Alternate Assessment Participation Checklist I-9-B I-7A 
IEP: Summary of Transition Services I-9, I-13 I-8 
IEP: Program Summary I-14 I-9 
Data Worksheet for Determining Environment Codes EC-1 XXX 
Changes to IEP I-14-B I-10A 
Notice of Changes to IEP Without an IEP Team Meeting I-14-A I-10B 
Extended School Year I-15 I-11 
Manifestation Determination Review I-18 I-12 
Determination and Notice of Placement: Consent for Initial Placement I-16 P-1 
Determination and Notice of Placement I-17 P-2 
Notice of Graduation M-4 P-3 
Notice of Ending of Services Due to Age M-5 P-4 
Notice of Response to an Activity Requested by a Parent M-3 M-1 
Notice of Agreement to Extend Time Limit to Complete Evaluation for Transfer Student M-1-A M-2 
 

http://www.dpi.wi.gov/sped/doc/form-r1.doc
http://www.dpi.wi.gov/sped/doc/form-ie1.doc
http://www.dpi.wi.gov/sped/doc/form-ie2.doc
http://www.dpi.wi.gov/sped/doc/form-ie3.doc
http://www.dpi.wi.gov/sped/doc/form-re1.doc
http://www.dpi.wi.gov/sped/doc/form-re2.doc
http://www.dpi.wi.gov/sped/doc/form-re3.doc
http://www.dpi.wi.gov/sped/doc/form-re4.doc
http://www.dpi.wi.gov/sped/doc/form-re5.doc
http://www.dpi.wi.gov/sped/doc/form-ew1.doc
http://www.dpi.wi.gov/sped/doc/form-ew1.doc
http://www.dpi.wi.gov/sped/doc/form-er1.doc
http://www.dpi.wi.gov/sped/doc/form-er2.doc
http://www.dpi.wi.gov/sped/doc/form-er2.doc
http://www.dpi.wi.gov/sped/doc/form-er3.doc
http://www.dpi.wi.gov/sped/doc/form-er3.doc
http://www.dpi.wi.gov/sped/doc/form-er4.doc
http://www.dpi.wi.gov/sped/doc/form-i1.doc
http://www.dpi.wi.gov/sped/doc/form-i2.doc
http://www.dpi.wi.gov/sped/doc/form-i3.doc
http://www.dpi.wi.gov/sped/doc/form-i4.doc
http://www.dpi.wi.gov/sped/doc/form-i5.doc
http://www.dpi.wi.gov/sped/doc/form-i6.doc
http://www.dpi.wi.gov/sped/doc/form-i7.doc
http://www.dpi.wi.gov/sped/doc/form-i7a.doc
http://www.dpi.wi.gov/sped/doc/form-i8.doc
http://www.dpi.wi.gov/sped/doc/form-i9.doc
http://www.dpi.wi.gov/sped/doc/form-ec1.doc
http://www.dpi.wi.gov/sped/doc/form-i10a.doc
http://www.dpi.wi.gov/sped/doc/form-i10b.doc
http://www.dpi.wi.gov/sped/doc/form-i11.doc
http://www.dpi.wi.gov/sped/doc/form-i12.doc
http://www.dpi.wi.gov/sped/doc/form-p1.doc
http://www.dpi.wi.gov/sped/doc/form-p2.doc
http://www.dpi.wi.gov/sped/doc/form-p3.doc
http://www.dpi.wi.gov/sped/doc/form-p4.doc
http://www.dpi.wi.gov/sped/doc/form-m1.doc
http://www.dpi.wi.gov/sped/doc/form-m2.doc


 
 
 
 
 
 
 
 
 
 

Appendix G:  
Directions for Self-Assessment Reporting 



DRAFT 
 

Procedural Compliance Self-assessment Report and Corrective Action Plan 
 

 

Wisconsin Department of Public Instruction 
PROCEDURAL COMPLIANCE SELF ASSESSMENT REPORT AND 
CORRECTIVE ACTION PLAN 
PI-XXXX (New. 09-06) 

INSTRUCTIONS:  

 DISTRICT CONTACT INFORMATION  

1.  Public agency 
 
 

2.  LEA Number 

3.  Name of person completing report 
 
 

4.  Phone number  5.  E-mail address 

□ Our ad hoc self assessment committee included a parent 
 
□ Our public agency completed the student records review per DPI protocols. 
 
□ Our public agency did not complete the student records review per DPI protocols (i.e., revised sample size, a team did not review the records). 
 
   Explanation: 
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 II. SELF ASSESSMENT REPORT  

Sample: Evaluations (E) 
(Sample size:______) 
 

 Compliance  Statement Number of student 
records not in 
compliance 

Total records reviewed 
(for shaded boxes, 
program will generate 
appropriate value; in 
most cases, the sample 
size) 

E-1 The referral for an initial evaluation is in writing and includes the reasons why the person 
believes the child is a child with a disability.** 

  

E-2 The child’s parents were contacted and afforded an opportunity to participate in the review 
of existing evaluation data. 

  

E-3 A review of existing evaluation data on the child to identify what additional data, if any, 
were needed to complete the evaluation or reevaluation included: 
a. not less than 1 regular education teacher of such child (if the child is, or may be, 
participating in the regular education environment); and 

  

E-4 b. not less than 1 special education teacher, or where appropriate, not less than 1 special 
education provider of such child; and 

  

E-5 c. a local educational agency representative.   

E-6 The child’s parent attended the meeting to determine whether the child is or continues to 
be a child with a disability or participated by other means. 

  

 
 
E-7 

At the IEP team meeting to determine whether the child is a child with a disability, the IEP 
team reviewed-  
a) evaluations and information provided by the child’s parents; and 

  

E-8 b) previous interventions and the effects of those interventions.**   
 
 
**Not required for charter schools authorized under s.118.40, Stats. 
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Sample: Transition (T) 
(Sample size or total records: ____) 

 Compliance  Statement Number of student 
records not in 
compliance 

Total records reviewed 
(for shaded boxes, 
program will generate 
appropriate value; in 
most cases, the sample 
size) 

T-1 If the purpose of an IEP team was to consider transition services, the child was invited.   

T-2 If the child did not attend an IEP meeting to consider his/her transition service needs, the 
LEA took other steps to ensure the child’s preferences and interests were considered. 

  

T-3 Beginning not later than age 16, the IEP includes coordinated, measurable annual IEP 
goals and transition services that will reasonably enable the student to meet the student’s 
post-secondary goals. 
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Sample: IEPs (I) 
(Sample size: ____) 

 Compliance  Statement Number of student 
records not in 
compliance 

Total records reviewed 
(for shaded boxes, 
program will generate 
appropriate value; in 
most cases, the sample 
size) 

I-1 The child’s parent attended the meeting(s) to develop or review the child’s IEP or 
participated by other means.  

  

I-2 The child’s parent attended the meeting to determine the child’s placement or participated 
by other means.  

  

 
 
I-3 

The LEA conducted an IEP team meeting to develop or review and revise the IEP that 
included the following participants: 
  a. not less than 1 regular education teacher of such child (if the child is, or may be, 

participating in the regular education environment); and 

  

I-4   b. not less than 1 special education teacher, or where appropriate, not less than 1 special 
education provider of such child; and 

  

I-5   c. a local educational agency representative.   
I-6 The child’s placement is determined at least annually.   
I-7 The IEP teams must, in the case of a child whose behavior impedes the child’s learning or 

that of others, consider the use of positive behavioral interventions and supports and other 
strategies to address that behavior. 

  

I-8 The IEP contains an explanation of the extent, if any, to which the child will not participate in 
the general curriculum or for preschool children in appropriate activities. 

  

I-9 The IEP contains a statement of the child’s present levels of academic achievement and 
functional performance. 

  

I-10 The IEP includes how the child’s disability affects the child’s involvement and progress in 
the general curriculum or for a preschool child in appropriate activities. 

  

I-11 The child's IEP includes a statement of measurable annual goals for the child, including 
academic and functional goals.  

  

I-12 The IEP includes a statement of how the child’s progress toward achieving the annual goals 
will be measured.  

  

I-13 The IEP describes the extent, if any, to which the child will not participate with non-disabled   

FOR INFORMATION ONLY.  CANNOT BE SUBMITTED.



 
DRAFT District records review report and corrective action plan 

G:/Eliott/Procedural Compliance Workgroup/self-assessment report form… 
10/3/2006 

 
5 

children in the regular education environment. 
I-14 The statement of special education in the IEP includes anticipated frequency including the 

amount.  
  

 
 

I-15 The statement of supplementary aids and services, if any, includes anticipated frequency 
including the amount.  

  

I-16 The statement of program modifications or supports for school personnel, if any, includes 
anticipated frequency including the amount.  

  

I-17 Following the development or revision of the individualized education program and prior to 
its implementation, the child’s parent(s) were provided a notice. 

  

I-18 The child received the services required by the IEP.   
I-19 The child’s parents were informed of their child’s progress toward meeting the annual goals, 

consistent with the child’s IEP.   
  

I-20 The IEP includes a statement of any individual appropriate accommodations that are 
necessary to measure the achievement and functional performance of the child on state 
and district-wide assessments. 

  

I-21 The IEP team determines whether the child will participate in state and district-wide regular 
assessments or in an alternate assessment. 
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Sample: Students removed more than ten days in the school year (D) 
(Sample size or total records: ____) 

 Compliance  Statement Number of student 
records not in 
compliance 

 

D-1 After the tenth cumulative day of removal in the same school year, the child received 
educational services during subsequent periods of removal.  
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Procedural requirements that do not require samples (N) 

 Compliance  Statement   

N-1 After consulting with representatives of private schools, the LEA obtained a written 
affirmation signed by private school representatives.** 

□  Yes 
□  No 
□  No private schools 

within LEA boundaries 

 

 
N-2 
 
 
 

The LEA at least annually informs parents and individuals required to make referrals about 
the LEA’s referral and evaluation procedures.**  

□  Yes 
□  No 

 

N-3 The LEA gives notice to fully inform parents of the requirements relating to the 
confidentiality of personally-identifiable information before any major child find activity. 

□  Yes 
□  No 
 

 

N-4 The LEA conducted an initial evaluation within 60 days of receiving parental consent for the 
evaluation.   

A. The number of children 
for whom parental consent 
to evaluate was received: 
_____ 
 
B. The number of children 
in A. determined not 
eligible whose evaluations 
and eligibility 
determinations were 
completed within 60 days 
(include children for whom 
one of the exceptions to 
the 60-day timeline apply): 
_____ 
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C. The number of children 
in A. determined eligible 
whose evaluations and 
eligibility determinations 
were completed within 60 
days (include children for 
whom one of the 
exceptions to the 60-day 
timeline apply): _____ 
 
D. The range of days 
beyond the 60 day timeline 
when eligibility was 
determined: _____ 
 
E. The reasons eligibility 
determinations were not 
completed within 60 days: 
[drop-down box includes 
the following reasons: 
unavailability of child, 
evaluation delays, other] 
 

 
**Not required for charter schools authorized under s.118.40, Stats. 
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 III. SUMMARY REPORT AND CORRECTIVE 
ACTION PLAN  

 
Errors found in individual student records 
(Public agency must correct noncompliance as soon as possible and take and maintain documentation of  appropriate action to ensure future 
compliance) 
 Compliance Statement Required action 
E-1 The referral for an initial evaluation is in writing and includes the reasons 

why the person believes the child is a child with a disability. 
No action required to correct individual student records.  Districts must, 
as with all compliance items, take appropriate action to ensure future 
compliance. 

E-2 The child’s parents were contacted and afforded an opportunity to 
participate in the review of existing evaluation data. 

Review evaluation data with the parents and determine whether  
additional evaluation data is needed.   

E-3 A review of existing evaluation data on the child to identify what additional 
data, if any, were needed to complete the evaluation or reevaluation 
included: 
a.  not less than 1 regular education teacher of such child (if the child is, or 
may be, participating in the regular education environment); and 

Review evaluation data with not less than 1 regular education teacher 
and determine whether additional evaluation data is needed.   

E-4 b.  not less than 1 special education teacher, or where appropriate, not less 
than 1 special education provider of such child; and 

Review evaluation data with not less than 1 special education teacher, 
or where appropriate, not less than 1 special education provider and 
determine whether  additional evaluation data is needed.   

E-5 c. a local educational agency representative. Review evaluation data with a local educational agency representative 
and determine whether  additional evaluation data is needed.   

E-6 The child’s parent attended the meeting to determine whether the child is or 
continues to be a child with a disability or participated by other means. 

Offer to parents to conduct a new IEP meeting to determine whether the 
child is or continues to be a child with a disability. 

 
 
E-7 

At the IEP team meeting to determine whether the child is a child with a 
disability, the IEP team reviewed-  
a.  evaluations and information provided by the child’s parents; and         

Conduct a new IEP meeting to determine if omitted information affects 
the eligibility determination.  If yes, then reconsider eligibility.   

E-8 b. previous interventions and the effects of those interventions.**             Conduct a new IEP meeting to determine if omitted information affects 
the eligibility determination.  If yes, then reconsider eligibility.   

T-1 If the purpose of an IEP team was to consider transition services, the child 
was invited. 

Offer to parents to invite the child and to conduct a new IEP meeting to 
consider transition services. 

T-2 If the child did not attend an IEP meeting to consider his/her transition 
service needs, the LEA took other steps to ensure the child’s preferences 

Determine child’s preferences and interests and revise, if necessary, 
IEP to be consistent with child’s preferences and interests. 
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and interests were considered. 
T-3 Beginning not later than age 16, the IEP includes coordinated, measurable 

annual IEP goals and transition services that will reasonably enable the 
student to meet the student’s post-secondary goals. 

Conduct a new IEP meeting to revise the IEP to include appropriate 
coordinated, measurable annual IEP goals and transition services. ∗

I-1 The child’s parent attended the meeting(s) to develop or review the child’s 
IEP or participated by other means.  

Offer to parents to conduct a new IEP meeting to develop or review the 
child’s IEP. 

I-2 The child’s parent attended the meeting to determine the child’s placement 
or participated by other means.  

Offer to parents to conduct a new IEP meeting to determine the child’s 
placement. 

I-3 The LEA conducted an IEP team meeting to develop or review and revise 
the IEP that included the following participants:  

a. not less than 1 regular education teacher of such child (if the child is, 
or may be, participating in the regular education environment); and  

Conduct a new IEP meeting with appropriate participants. 

I-4 b. not less than 1 special education teacher, or where appropriate, not 
less than 1 special education provider of such child; and 

Conduct a new IEP meeting with appropriate participants. 

I-5 c. a local educational agency representative. Conduct a new IEP meeting with appropriate participants. 
I-6 The child’s placement is determined at least annually. If the IEP team has not determined placement within the last twelve 

months, then the IEP team must meet to determine placement. 
I-7 The IEP team must, in the case of a child whose behavior impedes the 

child’s learning or that of others, consider the use of positive behavioral 
interventions and supports and other strategies to address that behavior. 

IEP team must consider the use of positive behavioral interventions and 
supports and other strategies to address behavior. 

I-8 The IEP contains an explanation of the extent, if any, to which the child will 
not participate in the general curriculum or for preschool children in 
appropriate activities. 

Conduct a new IEP meeting to revise the IEP to contain an explanation 
of the extent, if any, to which the child will not participate in the general 
curriculum or for preschool children in the appropriate activities. ∗

I-9 The IEP contains a statement of the child’s present levels of academic 
achievement and functional performance. 

Conduct a new IEP meeting to revise the IEP to include a statement of 
the child’s present levels of academic achievement and functional 
performance. ∗

                                                 
∗In making changes to a child’s IEP after the annual IEP meeting for a school year, the parent of a child with a disability and the local educational agency may agree not to 
convene an IEP meeting for the purposes of making such changes, and instead may develop a written document to amend or modify the child’s current IEP.  34 CFR 
300.324(a)(4) 
 
**Not required for charter schools authorized under s.118.40, Stats. 
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I-10 The IEP includes how the child’s disability affects the child’s involvement 
and progress in the general curriculum or for a preschool child in 
appropriate activities. 

Conduct a new IEP meeting to revise the IEP to include how the child’s 
disability affects the child’s involvement and progress in the general 
curriculum. ∗

I-11 The child's IEP includes a statement of measurable annual goals for the 
child, including academic and functional goals.  

Conduct a new IEP meeting to revise the IEP to include a statement of 
measurable annual goals for the child, including academic and 
functional goals. ∗

I-12 The IEP includes a statement of how the child’s progress toward achieving 
the annual goals will be measured.  

Conduct a new IEP meeting to revise the IEP to include a statement of 
how the child’s progress toward achieving the annual goals will be 
measured. ∗

I-13 The IEP describes the extent, if any, to which the child will not participate 
with non-disabled children in the regular education environment. 
 
 
 

Conduct a new IEP meeting to revise the IEP to describe the extent, if 
any, to which the child will not participate with non-disabled children in 
the regular education environment. ∗

I-14 The statement of special education in the IEP includes anticipated 
frequency including the amount.  

Conduct a new IEP meeting to revise the IEP to include anticipated 
frequency, including the amount, of special education. ∗

I-15 The statement of supplementary aids and services, if any, includes 
anticipated frequency including the amount. 

Conduct a new IEP meeting to revise the IEP to include anticipated 
frequency, including the amount, of supplementary aids and services. ∗

I-16 The statement of program modifications or supports for school personnel, if 
any, includes anticipated frequency including the amount.  

Conduct a new IEP meeting to revise the IEP to include anticipated 
frequency, including the amount, of program modifications or supports 
for school personnel. ∗

I-17 Following the development or revision of the individualized education 
program and prior to its implementation, the child’s parent(s) were provided 
a notice. 

If no notice was provided, then send a notice. 

I-18 The child received the services required by the IEP. The IEP team must consider compensatory services. 
I-19 The child’s parents were informed of their child’s progress toward meeting 

the annual goals, consistent with the child’s IEP.   
Complete, if necessary, and send to the parents the latest progress 
report.  

                                                 
 
 
 
 
 
∗In making changes to a child’s IEP after the annual IEP meeting for a school year, the parent of a child with a disability and the local educational agency may agree not to 
convene an IEP meeting for the purposes of making such changes, and instead may develop a written document to amend or modify the child’s current IEP. 34 CFR 
300.324(a)(4)  
**Not required for charter schools authorized under s.118.40, Stats. 
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I-20 The IEP includes a statement of any individual appropriate 
accommodations that are necessary to measure the achievement and 
functional performance of the child on state and district-wide assessments. 
 

Conduct a new IEP meeting to revise the IEP to include a statement of 
any individual appropriate accommodations that are necessary to 
measure the achievement and functional performance of the child on 
state and district-wide assessments. ∗

I-21 The IEP team determines whether the child will participate in state and 
district-wide regular assessments or in an alternate assessment. 

Prior to the administration of state or district-wide assessments, the IEP 
team must determine whether the child will participate in state and 
district-wide general assessments or in an alternate assessment. 

D-1 After the tenth cumulative day of removal in the same school year, the child 
received educational services during subsequent periods of removal.  

The IEP team must consider compensatory services. 

N-4 The LEA conducted an initial evaluation within 60 days of receiving parental 
consent for the evaluation.   

The IEP team must consider compensatory services. 
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Public agency noncompliance 
(In addition to the corrective actions identified below, public agencies must identify all noncompliance and correct as soon as possible and no later 
than one year) 
 Compliance Statement Corrective action1

E-1 The referral for an initial evaluation is in writing and includes the reasons why the person believes the child is a child with a 
disability. 

 

E-2 The child’s parents were contacted and afforded an opportunity to participate in the review of existing evaluation data.  
E-3 A review of existing evaluation data on the child to identify what additional data, if any, were needed to complete the 

evaluation or reevaluation included: 
a.  not less than 1 regular education teacher of such child (if the child is, or may be, participating in the regular education 
environment); and 

 

E-4 b.  not less than 1 special education teacher, or where appropriate, not less than 1 special education provider of such child; 
and 

 

E-5 c. a local educational agency representative.  
E-6 The child’s parent attended the meeting to determine whether the child is or continues to be a child with a disability or 

participated by other means. 
 

E-7 At the IEP team meeting to determine whether the child is a child with a disability, the IEP team reviewed-  
a.  evaluations and information provided by the child’s parents; and         

 

E-8 b. previous interventions and the effects of those interventions.**              
T-1 If the purpose of an IEP team was to consider transition services, the child was invited.  
T-2 If the child did not attend an IEP meeting to consider his/her transition service needs, the LEA took other steps to ensure the 

child’s preferences and interests were considered. 
 

T-3 Beginning not later than age 16, the IEP includes coordinated, measurable annual IEP goals and transition services that will Consider participating 
                                                 
**Not required for charter schools authorized under s.118.40, Stats. 
1 Drop-down box includes the following options:  

Conduct in-service with staff (including regular education staff, as appropriate) 
Review procedures at department meeting(s) 
Send memorandum to staff (including regular education staff, as appropriate) 
Meet with individual staff members (including regular education staff, as appropriate) 
Staff will attend workshops on the IEP process (including regular education staff, as appropriate) 
Revise IEP form(s) 
Revise written procedures related to referral, evaluation, or IEP and placement development 
Revise staff handbook 
Use peer mentors to train staff in the IEP process (including regular education staff, as appropriate) 
Arrange staff training by non-district personnel (including regular education staff, as appropriate) 
District administrator observes IEP meeting(s) 
Other (requires text in field) 
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reasonably enable the student to meet the student’s post-secondary goals. with the Wisconsin 
Statewide Transition 
Initiative (wsti.org) 

I-1 The child’s parent attended the meeting(s) to develop or review the child’s IEP or participated by other means.   
I-2 The child’s parent attended the meeting to determine the child’s placement or participated by other means.   
I-3 The LEA conducted an IEP team meeting to develop or review and revise the IEP that included the following participants: 

a. not less than 1 regular education teacher of such child (if the child is, or may be, participating in the regular education 
environment); and  
 

 

I-4 b. not less than 1 special education teacher, or where appropriate, not less than 1 special education provider of such 
child; and 

 

I-5 c. a local educational agency representative.  
I-6 The child’s placement is determined at least annually.  
I-7 The IEP teams must, in the case of a child whose behavior impedes the child’s learning or that of others, consider the use of 

positive behavioral interventions and supports and other strategies to address that behavior. 
 

I-8 The IEP contains an explanation of the extent, if any, to which the child will not participate in the general curriculum or for 
preschool children in appropriate activities. 

 

I-9 The IEP contains a statement of the child’s present levels of academic achievement and functional performance.  
I-10 The IEP includes how the child’s disability affects the child’s involvement and progress in the general curriculum or for a 

preschool child in appropriate activities. 
 

I-11 The child's IEP includes a statement of measurable annual goals for the child, including academic and functional goals.   
I-12 The IEP includes a statement of how the child’s progress toward achieving the annual goals will be measured.   
I-13 The IEP describes the extent, if any, to which the child will not participate with non-disabled children in the regular education 

environment. 
 

I-14 The statement of special education in the IEP includes anticipated frequency including the amount.   
I-15 The statement of supplementary aids and services, if any, includes anticipated frequency including the amount.  
I-16 The statement of program modifications or supports for school personnel, if any, includes anticipated frequency including 

the amount.  
 

I-17 Following the development or revision of the individualized education program and prior to its implementation, the child’s 
parent(s) were provided a notice. 

 

I-18 The child received the services required by the IEP.  
I-19 The child’s parents were informed of their child’s progress toward meeting the annual goals, consistent with the child’s IEP.    
I-20 The IEP includes a statement of any individual appropriate accommodations that are necessary to measure the 

achievement and functional performance of the child on state and district-wide assessments. 
 

 

I-21 The IEP team determines whether the child will participate in state and district-wide general assessments or in an alternate 
assessment. 

 

D-1 After the tenth cumulative day of removal in the same school year, the child received educational services during subsequent 
periods of removal.  

 

FOR INFORMATION ONLY.  CANNOT BE SUBMITTED.



 
DRAFT District records review report and corrective action plan 

G:/Eliott/Procedural Compliance Workgroup/self-assessment report form… 
10/3/2006 

 
15 

N-1 After consulting with representatives of private schools, the LEA obtained a written affirmation signed by private school 
representatives.** 

 

N-2 At least annually the LEA informed parents and individuals required to make referrals about the LEA’s referral and evaluation 
procedures.** 

 

N-3 The LEA gives notice to fully inform parents of requirements relating to the confidentiality of personally-identifiable 
information before any major child find activity. 

 

N-4 The LEA conducted an initial evaluation within 60 days of receiving parental consent for the evaluation.    
 
**Not required for charter schools authorized under s.118.40, Stats. 
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